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PREFACE 

(Project PRICE (ftrograinming Retarded In Career Education) is a"' three 
year project funded by the U.S.O.E.'s Bureau of Education for the Handi- , 
gapped. The project culminated its second year May 31, 1976, by completing 
a series of six fielci-testing inservice training programs in each of 6ix / 
Midwestern public school districts. During the final project year we / 
will fie Id- test a revised inservice training workshop model and materials 
in several new school districts located throughout the United States. 

' ) 

The overall goal of Project PRICE is to develpp a methodology by 

which school systems can educate school personnel, communities, and 

families to provide more relevant career education instruction aifid si^p^br- 

tive services to educable retarded students. Although originally intenlded 

\ ^ ■ ■ / 

as a 12) project ^^e have concentrated our efforts primarily on the 7|l2 

level student \;^on^the advice our National Advisory Committee. The' 

project has three major goals: ' " ^ j 

(1) To develop an inservice/s Laff development training model to 
educate regular and spetfial education personnel to, provide eif- 
fective career education services to educable retarded students; 

(2) To identify, and/or develop appropriate techniques, training | 
materials, and experiences to prepare school personnel to work 
more effectively with educable retarded students within a career . 



education context ; 
(3) To complete and disseminate the resulting inservice/staff^ develop- 
ment training program that can be utilized throughout the linited 
States by school/systems desiring to adopt the career education 
approach. o * ! 

This is the seventh wcjrking paper to be written and disseminated to 

professional workers interested in re-directing services and infusing 

change into educational programs foij educatble mentally retarded andj other 

•■ ■ . . , . j ^ 

students. This paper reports the results of our Needs Assessment Sjtudy 



conducted in the six cooperating ^chool districts the first project yeau:. 
The purpose of the study was to ascertain the major competencies nejeded 
by educable retarded students , personi^el most appropriate to teach 'them, 
integration barriers, materials needed, inse^ice training ne^ds, dmd 
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special educator assistance needed by school personnel. We hope the 
results of this study will be helpful to school districts and training . 
y^programs /projects interested in competency-bcised instruction amd inAin- 

•V ^ 

volving . various school personnel, community agencies # business and indus- 
try workers, and the family in the career education of hamdicapped students. 

We convey our appreciation tO\ the hard working cadre of Trainers and 
- workshop participants from the six school districts who assisted us in 
developing the inservice training program this past year. We are p^ticu- 
larly indebted to the Local Education Advisors from each school district 
who arranged and coordinated all the details of the .workshops and provided 
continual input to the project staff: Mary Alexander, Flat River, Mo.; • 
Ernie Anderson and Jim Biermann, Milwaukee, Vfisconsin; John Flynn, 
Minneapolis, Minnesota; Lu Kiser, Ames, Iowa; Robert Stinson and Herman 
Cline, Olathe, Kansas; and Gordon Warren, Montgomery City, Mo. We are 
especially indebted to our sponsoring agency, the Bureau of Education 
for the Handicapped, particularly William A. Hillman, Jr. who; has given 
us continual support and encouragement. 

During the final project year, our staff; will be engaged in re-writing 
the Trainer's Manual, several guides and training materials, conducting 
a Trainer's Workshop fbr new cooperating schools, evaluating wo;rkshop 
effectiveness, preparing our materials for dissemination, smd many other 
activities. A list of the expected confjonents of our final inservice 
training package is presented in the Epilogue. 



6 Hill Hall Donn Brolin 

Columbia, Missouri Project Director 
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INTRODUCTION 

\ 

Career education is finally coming of ' age in the Uhited states. The 
Education Amendments of 1974 established in the U.Si Office of Education 
an Office of Career Education to work with other U.S.O.E. Bureaus and 
related agencies. A National Advisory Committee on Career Education has 
been established to evaluate the status of career education and. to make 
recommendations to Congress. The 1974 Amen^oiejpts' have also authorized 
t up to fifteen million dollars per year to evallaate and demonstrate the 
efficacy of career education. 

The U.S.O.E. 's Bureau of Education for the Handicapped (BEH) has 
also demonstrated its support of the career education movement by desig- 
nating this area as one of their major priorities'^ in the education of 
handicapped students. The Bureau has encouraged exerrplary projects to 
develop and demonstrate effective models of career education for these 
students and sponsored or co-sponsored several national conferences on 
the subject, e.g., the Topical Conference at New Orleans (1973) and the 
Research Needs Conference at Princeton (1975) are notable examples. BEH 
has also issued several publications such as Selected Career "Education 
Programs for the Handicapped (1975) and others. 

The Council for Exceptional Children (CEC) has also demonstrated its 
support of the career education movement by devoting the entire issue of 
two of its journals to this area, i.e., the Spring 1973. issue of Teaching 
Exceptional Children and the May 1973 issue of Exceptional Children . In 
these issues, specific concepts of career education are related to the 
handicapped. CEC ha3 also published several other publications and pro- 
duced materials pertaining to career education. At its Annual Convention 
(April 1976), the CEC Board of Directors gave its approval to the organiza- 
tion of a Division on Career Development within the organization. The 
intent of this Division will be to assist other CEC Divisions to inculcate 
career education concepts into their work with handicapped students and 
to work closely wi th. other org£mizations conce>rned with career education 
^or handicapped citizens such as the American Vocatl-onal Association 
Special Needs Division, the National Rehabilitation Association and its 
Vocational Evaluation and Work Adjustment Division and others. 



Career education programs are now 0|>erating in over ono-third of the 
U.S. ijchool districts (Jloyt, 1975), with at least 21 states havinq legis- 
lation nc)w or soon to be sujt^jporti ve of this concept. Closely related to 
the career education movement are (a) re-educating teachers about career 
education, (b) mainstreaming handicapped students in regular classes and 
progr^utls, (c) developing receptive teacher attitudes about career educa- 
tion and handicapped youngsters, (d) the importance of special and regular 
educators/counselors working more closely together, and (e) the movement 
toward corai^etency-based education of students. Uh fortunately, much work 
remains to be done before the above needs cm be properly achieved in 
most school districts. 

The career education conceptualization can be an excellent vehicle 
to meet the needs of handicapped students and can serve as a means of 
accommodating them into the ongoing educational process. However, effec- 
tive career education conceptualizations must occur and various types of 
school personnel must receive additional training to develop, implement, 
and conduct meaningful career development programs. Such programs must 
go beyond merely academic instruction and vocational training and also 
include a great deal of enphasis on the acquisition of daily living skills 
and personal-social skills. 

In earlier working papers, we expressed our view that career education 
should be concerned with more than the economic aspects of human develop- 
ment but also with the total individual. From this perspective, "career" 
is defined as the course by which one develops and lives a responsible and 
satisfying life, i.e., as a learner, producer, citizeh, faunily member, 
consumer, and social-political being (Gordon, 1973) . Our conceptualization 
of career education was stated as preparation, for all aspects of successful 
community living^ including working. We believe career edil^^s^tion should 
be "all of education — systematically coordinating all school , family and 
community components together to facilitate each individual's pof^ential 
for economic, social, and personal fulfillment" (Brolin, 1974). We also 
believe that there are twenty-two major career education competencies 
(Brolin, 1974) that retarded (and other) st\idents must acquire if they 
are to be successful in today's modem society. 

Career education conceptualized as above requires the active partici- 
pation of appropriate types of regular class teachers and counselors as " 
well as special teachers, family members, community agencies, and business 



<uul indu:jtry. it reqiilreii focusiruj on tlio major competencipa neeclod by 
handicapped studontu to succeed in today's complex world. It requires a 
humajiiatic aiid relevant approach to the education of our hemdicapped citi- 
zens. It will require the refocusinq of existing practices and curricula. 
Perhaps/ most of all, it will require a strong commitment to improve our 
present operating procedures and offer a more relevemt education to all 
students, regardless of whether or not they are handicapped. 

In summary, career education has become a reality in Americem educa- 
tion but much remains in preparing practicing school personnel, family, 
and community resources to adequately meet the demands of this sweeping 
movement. This is particularly true in the ceise of the education of our 
handicapped citizens. With legislative mandates to include these indivi- 
duals inr the mainstream as mudh as it is possible, a concerted effort is 
needed to identify the roles of various teachers, counselors, and others 
who are expected to provide for these needs. Effective inservice training 
programs are needed to inprove the many resistive attitudes, misconceptions, 
limited knowledge, and paucity of techniques of school personnel who have 
had little experience in instructing handicapped students. Such inservice 
training programs need to be built upon an en^irical base of data so 
appropriate decisions can be made regarding the direction of inservice 
education for vari(;>^as school personnel. 

Purpose of Study 

This investigation was conducted to determine the major roles various 
types of school personnel felt their discipline could assume in the educa- 
tion of educable retarded stutients, the major concerns the respondents 
felt existed in successfully integrating these students into regular classes 
and the kinds of training, materials, and assistance they felt they needed 
to effectively meet the educable retarded students needs. The results were 
intended to be used' to develop an effective inservice training program for 
such school personnel and others th^at will assist them in developing the 
kinds of attitudes and abilities needed to work effectively with these 
students. 

Research Questions 

A number of general research questions are posed in this investigation. 
They are : * 

' 10 



Wliic:ili Hchool porjjonnel .Are ir^Ht appropriate to assist educable 
retarded studenUi in acxiuirincj varioua career education con^^e- 
tencies? 

What are the major barriers to successful integration of educabl« 
retarded students into regular classes? 

What are the training needs of school personnel to be nore effec- 
tive in tcacliing/ counseling educoble retarded students for career 
development? 

What kinds of instructional materials would be most helpful for 
teaching/ counseling educable retarded students for career develop- 
ment? 

What kinds^of roles are school personnel willing to Msume in 
assisting educable retarded students in career development? 
What Jtinds of assistance would be most usefui to school peraonnel 
for more effective teaching/ counseling of educable retarded 
students for career deve lopmi^pt? 



Mi:T»OIX)liO0Y 



'Hio purpose ot this investigation waa to determine: 1) what typos 
of Hchool peruonnel feel they can work with educable retarded students, 

2) what conit>etonciea they foel they can help the students acxjuire , and 

3) the inaervice training needs and othejr -assistance of such school per- 
sonnel. TTie focus was or\ the career education competencies retarded 
studontii need to learn so they can assimilate successfully into community ' 
living and working. ohe sample, research instruments, data-gathering 
procedures, and statistical procedures used to emalyze the data are 
described in this section. 

Sample 

The subjects for this sturdy consisted of 264 school personnel of 
various types and from six Midwestern public school systems in the follow- 
ing cities: Ames, Iowa; Milwaukee, Wisconsin; Minneapolis, Minnesota; 
MontgoBiery City, Missouri; and Olathe , Kansas. These six districts had 
agreed to participate as inservice trainijig sites during the second pro- 
ject year. The subjects consisted of the tollowing types of school per- 
sonnel and their number: 



Adminis trators 


27 


Language Arts Teachers 


35 


Counselors 


22 


Math Teachers 


19 


Art Teachers 


15 


Music Teachers 


12 


Business Teachers 


9 


Physical Educators 


21 


Home Economics Teachers 


18 


Science Teachei^s 


17 


Vocational Educators 


24 


Social Studies Teachers 


18 


Unified Studies Teachers 


2 


Special Education Teachers 


25 



Administrators included principals, project directors, supervising 
teachers, and curriculum specialists. Counselors included counselors and 
social workers. Business teachers included Business Education, clerical, 
training, shorthand, and bookkeeping. Vocational Education teachers in- 
cluded Vocational Education, Industrial Education, Drivel's Education, 
Woodworking, Auto Mechanics, Drafting, and Occupational Illations. Lang- 
uage Arts teachers included English, Speech, Drama, Reading, Broadcasting, 
Foreign Languages, and Library. Science teachers included Science^, Biology, 
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Chemistry, and^Physics^. Social Studies teachers included Social'l^'udies , 
History, Civics, and (^ography. Spidcial "Education teachers includte^-^fo 
. learning Disabilities / Lecurning Centers, Resoiarce Rooms, and Special 
|;i dosses. The remaining personnel categories sure self-explanatory. Although 
* 'administrators were tabulated for all research questions, the results for 
this eategoty are presented only for those, questions which encoii5>ass admin- 
istrators' professional function. ' ^ 

The subjects ^represented two large urban school dist.^cts, two middle- 
size ^l^ool districts,' and two small dist ricur; Since Project ^RICE has 
focused primarily ugon grades 7-12, only i^esponses of senior and junior 
.high school personnel were considered though some elementary personnel 
participated in the study. Research Qioestion #1 was answered by tabulatdlng 
responses of only those personnel who 'had either a junior high or senior 
high responsibility. 'Research Questions #2 through #6 were answered by 
tabulating responses of all personnel regsurdless of overlapping grade 
responsibilities. Thus, the N"s reflected in Tables 1-12 are lower than 
those for Tables 13-18. ' Ihe subjects were selected for the study by the 
project local Educational Advisor in each school district who was advised 
to do this in a random manner. 

Instrumentation 



The primary sources of data for this study were two field questionnaires 
developed by the senior author of this investigation. The Preliminary 
Questionnaire (see Appendix A) was constructed to ascertain if the 22 PRICE 
career education con5>etencies were the major ones for educable retcirded 
students to attain in the educational system. Respondents were asked to * " 
identify any other major competencies, indicate their opinions about inte- 
grating these students into regular classes, instructional materials needs, 
and inservice training needs. 

' The Final Survey Questionnaire (See Appendix A) was constructed after 
the first questionnaire was. returned and needs assessment interviews held 
in e^ch o^^^e cooperating schools which explained the first questionnaire. 
The subjects almost universally agreed that the 22 PRICE competencies all 
were important for retarded students to acquire, itiey also identified 
five other important conpetencies which were added to the list"^ This second 
questionnaire was constructed so respondents merely chd|cked which items 
for each question they felt to be most relevant. The items listed were 
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those which were most frequently identified in the first questionnaire and 
the needs assessment interviews. Inadvertently, three of the PRICE com- 
petencies were omitted from the list during typing, thus a -total of 24 
rather than 2 7 con^etencies were listed in question 1. The que stionil aire 

consisted of four pages' auid took 10-15 minutes to coii?>lete. 

i» 

Data Oollection 

'The Preliminary Questionnaire was mailed to the project LEA in each 
cooperating school district in September 1974. The LEA was responsible 
foi/ randomly distributing the questionnaires to at least two of every type 
of^^chool personnel in the system, primarily secondary- level. Severial 
weeks after the questionnaire was mailed^ a Project PRICE staff member 

visited each school and met with the individuals coinpleting the question- 

✓ 

noLlre to ej^lain'the items more fully and seek their cooperation. This 
increased the return rate to almost one hundred percent. 

Ihe Final Survey Questionnaire was constructed based on the open- 
ended responses from the first questionnaire. This survey iristrument was 
reviewed by the National Advisory Committee as a field test of its utility. 
Bcised on their input, final revisions were made and the questionncdre Wcis 
sent directly to the respondents in^January 1975. The LEA from each dis- 
trict was encouraged to follow^iJ$> on all respondents regarding their com- 
pleting the questionnaire. Ihe return rate was 78 percent. 

Analysis of Data 

The first research question was ansilfered by tabulating the responses 
of senior high personnel, junior high personnel, and senior and junior 
high personnel combined for all six school districts (Appendix B, Tables 
1-3). ™ese responses were further broken down into small, medium, and 
large school districts and finally into individual school districts. /Ihe 
responses ar^ presented as percentages in Tables 1-12 (Appendix B) . 

The remaining five research questions were answered by tpteYlating 
the responses of both senior and junior high personnel combined for all 
six school districts. The responses are presented as percentages in 
Tables 13-18 (Appendices C-H) . 



III. ^ _ 

RESULTS ^ :% 

. Research Question Which school personnel are most appropriate to assist 

educable retarded students in acquiring various career education f^onqpetencies? 

©le first que«ion was intended to deterTnye which school, personnel 
felt their discipline to be appropriate to eissist educable retarded stu- 
dents to actjuire each of the 24 coii5>etencies for ccureer development. The ^ 
responses for all sc^hool personnel at both the senior and junior high^^ 
school levels as well as a donibination of both levei* are^ presented as 
percentages in Tables 1-3 in Appendix B for all school districts . coipnbined. 
The response^ are further broken down ihto smcd.1, medium, and large scho6l 
districts and finally into the six individual school districts in Tables 
4-12 in Appendix B.^ 

/ ^is section presents responses for senior and junior high schopl 
personnel for all six school districts combined. These responses are pre-^ 
sented to determine which disciplines aure felt to be appropria'^te to 2is5ist 
in the acquisition of each con5>etency. 

To detenriine which personnel categories were felt to be most appro- 
priate to assist in the acquisition of each con5>etency categories in whibh 

at leaust 75% endorsement occ\irred are presented by competency. Percen- 

, ->'■ - ' 

tages follow the personnel categories in parenthesis. ^ Inspection of Tables 

i 

2 and 3 indicates the following results. * - 

DAILY LIVING SKILLS ' ' ^ ■ . 

Management of Family Finances ; at the senior high school level; Home 
Efconomics teachers (100%) , Special Education teachers (87%) , and Matl^ematics 
^teachers (80%)) at the junior high level; Business teachers (100%) and 
Mathematics teachers (78%). ' . . 

Care of Home Furnishings and Equipment ; at the senior high level; 
Home Economics teachers' (89%); at the junior high level; Home Economics 
teachers^ (89%) " and Vocational Education teachers (83%). 

Care of Personal Needs ; at the senior* high level; Home Economics ' 
teachers (100%) and Special Education teachers (80%); at the' jxmior hxgh 
level; Home Economics teachers (100%) and Physical 'Education teachers (75%). 

Family and Child Care ; At the seni^or high level; Home Economics 
teachers (75%); at the .junior high level; there were no categories with 
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at least 75^ endorseinent:| 



Bxiyin^gri and Prepcuring Food : ^t the senior high level; Home Economics 
teachers (1(!)0%) ; at the junior high level; Home Economics teachers (100%). 
Engage in^Civic Activities : at the senior high level; no categories 

with at least 75% endorsement; at the junior high level; no "^categories 

w ■ • * ■ 

with at least 75% endorsement. 

• * 

^ Appropriate Use of Recreational and Leisure Time : at the" senior high 

level; Physical Edi/cation teachers (92%)^ Art teachers (75%) and Music 
teachejrs (75%); the jmior high level; . Music teachers (100%), Art 
teachers (83%), and Physical Education t'eashers (75%). . 

( 

; * s . -^PEESONAL-SOCIAL SKILLS ' '* , • * ■ ^ 

Achieve Self -awareness : at the senior high-level; Art teachers (100%), 
Music teachers (88%), Special Education teachers (87%)-, and 'Coimseldrs (79%) 
'at the junior high level; Unified. Studies teachers (100%), Music teacl>erj5 
(100%)',^ Physical Education teachers (8.8%), and Counselors (86%). , 

^ Acquire Self-confidence : at the senior high level; Physiceil Education - 
teachers (100%), aaj^ftl Education tejichers (80%), Counselors (79%), SociaJ, 
Studies teachers (7af|?, Art teachers,. Vocational Education tethers. Music 
teachers, and Science teachers (75%); at the junior high level; Art teachers 
Unified studies teachers. Music teachers, and Physical ^Education teachers ' 
(100%) , Home Economics, teachers (89%) , Counselors (86%) , and Special 
Education teachers (80%) . ^ 

Demonstrate Socially Responsible Behavior : at the senior high level; 
Special Education teachers (93%), Social Studies teachers (78%), and Music 
teachers (75%); at the junior hi^ level; Unified Studies teachers (100%), 
Physical Education teaphers (88%) , Counselors (86%) , Special Education 
teachers (80%), and Music teachers (75%). 

Exhibit Good. Interpersonal Skills : At the senior high level; Music 
teachers (75%);. -at the junior high level; Special Education teachers (80%). 

Achieve Independent Functioning : at the senior high level; Special 
Education teachers (80%); at the junior highs^evel; no categories with at 
least -75% endorsement. 

M^e Good Decisions and Solve Problems ; at the senior high level; 
Special Education teachers (87%) and Science teachers (75%) ; at the junior 
high leve] ; Special Education teachers (80%) and Mathematics teachers (78%). 

Communicate Adequately for CommuHity Living : at the senio^ high 
level; Language Arts teachers (88%) and Special Educati^on teachers ^ (87%) ; 
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at the junior high, level; Unified Studies teaciier (82%) and Music teachers 
(75%). ! 



; QCCubATIONAL GUID/UfCE AND PEEPARATION 



Know and Explore Appropriate Occupational Possibilities ; atj%)ie 
.senior high level; no categories with at least 75% endorsement; ^at the 

junior high level; Vocational Education Jteachers (83%); " V 
^ ' Make Appropriate Occ\g)ational Decisions ; ' at the senior high le^l; 

Special Education teachers (80%) and Counselor^^ (79%); at th^ junior high 



level; Business teachers (100%) , Counselors (86%), and Voc<itlonal Educa- 
tion teachers (83%>, " • ' fi 





Lecum Appropriate Work Behaviors ; at the senior high ^le^ 
Economics teachers (89%); Special Educationi^ teachers (87%) and Music 
teachers (75%) ; at thevjunior hi^ level; Vocational Education /teachers 
(100%>, Special Educatim teachers (90%) , /and Mathematics teachers (78% )v. 

Acquire Sufficiient Physical ""and Manual Skills ; at the senior hi^ - 
level; Physical Education teachers (77%); at the junior high level; no 
categories with at ieast^ 75% endorsement. 

Seek, Secure, and Maintadn Employment ; at the senior high level; no 
categories with at least. 75% endorsement;, at ^Kfie junior high level; no 
categories with at least 75% endors^pent. 

^ BASIC SKILLS 

Read Adequately for Oommunity Living ; at the senior high level; 
Special Education teachers (87%); at tl?^ jxanior high level Special Educa- 
tion teachers (100%). and Language Arts teachers (82^), 

. Spell' Adequately for Community Living ; at the seinior high level; no 
categories with at least 75% endorsement; at the junior high level; 
Special Education teachers (90%) . I&tt 

Confute Adequately for Community Living ; at the seniJ.or high level; 
Special Education teachers (93%) ; at thfe junior high level; Mathematics 
teachers (78%) • ' " 

RELATED SKILLS " . 

Engage in Consumer Education Activities ; at the senior high level; 
Home Economics teachers (89%) ; at the junior high level; no categories 
with at least 75\ endorsement. 
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Appropriate Use of Agency and Oommxjnity Resources ; at the senior high 
level; no categories with at lesist 75% endorsement; at the junior high 
level; no categories with at least 75% ervdorsement. 

. / .1 ' • 

In order to generally determiiie which competencies each of the cate- 
gories of school personnel feel they can assist feducable retarded students 
to acquire, responses tor all personnel (senior and junior high schoc/l 
personnel combined) are presented for each personnel^^^tegory. Percentages 
in parenthesis following the» conqpetencies represent conpet^ncies which at 
^east 50% pf the personnel in the category endorsed, Insp^cfl^ion o.f Table 
1 in Appendix B^indieates the following results : ^ 

Co\3nselors ; achieve self- awareness (81%) , acquire self-confidence 
(81%) r make appropriate occupational decisions (81%>,, demonstrate spcially 
responsible behavior (76%), know and explore appropriate occupational 
possibilities (71%) , ejjthibit good inteiperaonal skills (62%) , communicate 
adequately for x:onnTHjnity living^ (52%) , arid make good decisions and solve 
problems (52%) ., ^ ^. ' 

Art Teachers ; achieve self-awarfeness (86%) , acquire self-confidence 
(86%), appropriate use of recreation and leisure time (79%), learn appro-J^ u. 
pri ate work behavior (57%), coinnianicate adequately for conmunity living 
(50%) , and make good decisions and solve problems (50%) . 

Business .Teachers ; management of family finances (6 3%) • 

Home Economics Teachers ; care for personal needs (100%) , buy and 
prepare food. (100%), care of home furnishings ' and equipment (89%), manage- 
ment of family finances (;03%) , acquire self-confidence (78%), "family and 
child caure /(72%) , engage in Sonsumer education activities (72%) , learn 
appropri^teV^jorf^behayiodb-^ (67%) , demdnstrate socially responsible behavior 
(61%) , achieve self-awarenfess (56%) , and know and ,exJ>lore appropriate ^ 
occupational possibilities (50%) . i ' 

Vocational Education Teachers ; learn apprqgj^is^e work behaviors .(77%0 , 



acquire self-confidence (73%1 , care of home ft^pfeiE^Ags and equipment (68%), 
know and explore appropriate occxjpational possibilities X64%) , and acqliire 
sufficient physical md manual skills (64%) . 

Language Arts Teachers ; communicate adequately for comm\jnity living 
(85^, read adequately for commianity living (70%) , achieve self-awareness 
(62%) , acquire self-confidence (62%) , spell adequately for community living 
(59%), and demonstrate socially responsible behavior (50%). 

^ 18 ' . 
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jitatthematics Teachers : managing f aniily fincinces ^ 
(79%), compute adequately fof community living (74%), make good decisions 
and solye problems (58%) , learn -appropriate work behaviors (53%) , and 
Acq\iire self-confidence (53%), \ 

M\isic Teachers ; achieve self- awareness (92%) , acquiire s^lf- confidence 
(83%) , appropriate use of recreation and leisure tiine (83%) , demonstrate 
socially responsible N^ehavior (75%), communicate adequcftely for community 
living . (67%) , learn appropriate work behavior (58%) e^diibit good inter- 
personal skills (58%), and engage in civic activities (50%);, 

Physical Education Teachers ; Require self-confidence (100%) , appro- 
priate use of recreation and leisu^ time (86%) , achieve self-aweureness 
(71%), demonstrate socially responsible behavior- (71%), care for pjersonal 
r^eeds (71%), and acquire sufficient physical and manual skill's (71%>, 

Science: Teachers acqiiire self-confidence (65%) and achieve self- 
awareness .(53%). 

Social Studies Teachers ; acqiiire self-confidence (67%) , demonstrate *: 
socially responsible behavior (61%) , communicate adequately for commvmity 
living' (56%) , achieye self -awareness (56%), make good decisions and solve 
problems (56%), and engage in civic activities (50%). 

Unified Studies Teachers ; communicate adequately for community living 
(100%) , achie\5e selfrawareness (100%) , acquire self-confidence (100%) , 
demonstrate socially' responsible behavior (100%) , engag<9^' in civic activities 
(50%) , make appropriate occupational decisions (50%) , read adequately for 
community living (50%), and spell adequately for bomraunity living (30%). 

Special Education Teachers ; read adequately for community living 
(92%), communicate adequately for community living (88%), lecim appropriate 
work behaviors (88%) , demonstrate socially responsiblie behavi-or (88%) , make 
good decisions and solve problems (85%), acquire self-con fiden^ (80%), 
spell adequately for community living "(80%) , / Jiieve self-: awareness (76%), 
make approprialie occupational decisions (76%) achieve independent fxmc- 
tioning (76%), management of family finances (72ij , care for personal 
needs (72%), exhibit good interpersonal skills\(72%) -ompute adequately 
for communitv living (72%) , know and explore M^propriate occupational pos- 
sibilities (68%) , appropriate use of agency eind community resources (60%) , 
care of home rumishings and eqiiipment (56%), seek, sebure, and maintain 
employment (56%) , buy and prepare food (52%) , and appropriate use of & 
recreation and leisure time (52%). 
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Research Question #2 : What are the major barriers to successful integration 
of educable - retarded students into regular classes? \ 

^ ] 
The second question was. inteaded to determine the major bcurriers to suc- 

cessful integration of educable retarded students into the regular classroom 
for career development. The responses of all school personnel at both senior 
and junior high school levels combined for all six school districts cure pre- 
sented as percentages in Table 13 in Appendix C. The percentiCiges presented 
in this section represent bcurrieirs which at least 50% of all personnel in a 
category felt to be significetnt. . The results, are presented by personnel cate- 
gory with the percentages following t(he specific bcurriers- Inspection of 
Table 13 indicates the following results. 

All Personnel Categories ;^ educable retcurded stu^nt's ^^^^pH^tration yith 
^^con?>etition (70%), untrained personnel (63%), extra tlrti^ for instrjuction (59%) , 
educable retarded students becoming "lost in the shuffle" (54%) , and other 
students' attitudfes (51%). , ^ 

Administrators ; untrained personnel (70%) , extra time for instruction 
(56%) , teacher or oouhse'ior ^attitudea towcurd working with educable retarded 
students (56%)'^V educable ret;arded student's friistration with competition (52%), 
social interactions require3Sa[,52%) , and other students' attitudes (52%). 

ycounseloxs : educable *«:etarded student's fjnistration with competition 
(86%) , and educable retarded students becoming "lost in the shuffle (68%). 

Art Teachers ; large number of educable retarded students in regular 
classes (73%), educable retarded student ' s friistration with conpetition (73%), 
other students.,' attitudes (67%), untraine^d personnel (60%)., and extra, time 
for instruction ^(53%) . 

Business Teachers ; educable retarded student's fnistration with con$>e- 
tition (78%) , extra time for instruction (78%) , untrained personnel (78%) , 
reading levari of educable retarded students (6 7%) , other students' attitudes 
(56%) , time tciken from regular instruction (56%) ; slow comprehension and 
leauming of educable retarded students (56%) , and technical part of course (56%) 



Home Economics Teachers ; exti^a time for instruction (83%) , educabJ^ re- 



tarded student's frustration with con?>etition (78%), untrained personnel (78%), 
limited material and textbooks for educable retarded students (56%), time 
taken from regular instruction (56%) , and safety hazards educable retarded 
students present (50%) • . ^ 

Vocational Education Teachers ; extra time for instruction (79%) , educable 
retarded student's frustration with con^etition (75%), untrained personnel 
(67%), reading level of educable retarded students (67%), limited materials 
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and textbooks for educable retarded students (54%) , educable retarded students 
ipecoming "los.J:i^^xn the shuffle" (54%), safety hazards educable retarded students 
present (54%) ^ and other students ' attitudes (59%),* 

Language Arts Teachers ; educable retarded students' frustrations with 

t 

competition (71%), educable retarded students becoming "lost in the Shuffle" 
(60%), other students' attitudes (60%), untrained personnel (60%), extra time 
for instruction (57%) , reading level of educable retarded students (57%) , and 
limited materials and textbooks for educable retarded students (54%), ' 

Mathematics Teachers ; untrained personnel (89%L, educable retarded stu- 
dent's frustration wit^ conqpetition (79%!), extra time for instruction (63%), 
educable retarded studenrts becoming "lost in the shuffle" (58%) , time taken 
from regular instruction (53%) , »d reading level of educable retarded stu- ^ 
dents (53%) • / 

Music Teachers ; untrained personnel (75%) , other students' attitudes 
(75%), educable retarded students becoming "lost in the shuffle (67%3L, extra 
time for instruction (50%, and technical and moral si:5)port for the teacher (50%) • 

Physical Education Teachers ; large number of educable re^^ded students 
in regular classes (67%), educable retarded student's frustration with compe- 
tition (67%), and educable retarded ^tudents becoming "lost^in the shuffle" (62%) 
Science Teachers ; educable -getarded student's frustration with corr^tition 
59%) , extra time for instruction (^9%) , and untrained personnel (59%). 

Soc^l Studies Teachers ; educable retarded student's frustration with 



competit:|.on (78%), extra time for instruction (72%), reading level of educable 
retarded students (72%), large number of educable retaurded students in regular 
clcisses (56%) , untradned personnel (56%) , time taken from regular instruction 
(56%), educable retarded istudents becoming.." lost in the shuffle" (50%), and 
other students' attitudes (50%). 

Unified Studies Teachers : educable ytarded student's frustration with 
competition (100%) , educable retarded students becoming "lost in the shuffle" 
(100%) , untradned personnel (100%) , slow conprehension and learning of educa- 
ble retarded students (100%) , reading level of educable retarded students 
(100%) , large number of educable retarded students in. regular classes (50%) , 
limited- materials and textbooks foir educable retarded students (50%), extra 
time for instruction (50%) , teacher or counselor attitudes toward educable 
retarded students (50%), time taken from regular instruction (50%) , large 
number of educable retarded students in one clciss (50%) , technical and moral 
support for the teacher (50%), administrators' attitudes toward degree of in- 
tegration (50%) , and parental attitude regarding amount of work required of 
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educable retarded students (50%) . 

* Special Education Iteachers ; educable retardejd student's frustration with 
competition (72%), teachers' or counselors ' attitlades toward educable retarded 
students (68%), reading level of^educable retarded students (64%), educable - 
retarded students becoming "lost in the .shuffle" (56%), extra time for instruc- 
tion (56%) , untrained personnel (56%) , technical and moral s\;¥>port for the 
teacher (56%), other students' attitudes (52%) , and mathematics level of 
educable retarded ^'tudents (52%) . , , * 

4 

Research Question #3 : What -are the training needs of school personnel to be 
more effective in teaching/counseling educable retarded students for career 
development? ' 

The third question was intended to determirfe the training needs of school 
personnel to be more effective in teaching and/or counseling educable retarded 
students for career development. The responses^of all school^ personnel at 
both the senior and junior high school levels combined for all six school dis- 
tricts are pnesentecl as percentages in Table 14 in Appendix D, The percentages 
presented in this section represent skills or knowledge which at least 50% of 
all personnel in a category, felt would be helpful. The results are presented 
by personnel, cktegory with the percentages following the specific skills or 
knowledge. Inspection of Table 14 indicates the following results, 

■v ■ ' * ■ " ' ^ 

All Personnel Categories : how to adapt/modify existing instruction and 

materials for educable retarded students (61%) . * , 

Administrators ; how to adapt/modify existing instruction and materials^,^ 

for educable regarded students (89%) , knowledge of learning characteristics 

of educable retarded students (59%) , knowledge about jobs educable retarded 

students can do (56%) , knowledge about career education (52%) , and knowledge 

about use of community personnel in competency development of educable Retarded 

students (52%) , 

Counselor^ : knowledge about jobs educable retarded students can do (50%) • 
Art Teachers : how to adapt/modify existing instruction and materials 
for educabl^retarded students (67%) , 

Business Teachers ; no skill or knowledge categories at or above 50%, 
Home Economics Teachers ; how to adapt/modify existing instruction and 
materials for educable retarded students (100%) , knowledge regardi^ng realistic 
expectations for educable retarded students (67%), knowledge about learning 
characteristics of educable retarded students (61%) , knowledge about jobs 
educable retarded students can do (56%) , knowledge of behavioral management 
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techniques (50%), and knowledge of appropriate materials and resources (5(^%)^ 
Vocational Education Teachers : knowledge of learning characteristics of 
educable regarded students (58%), how to adapt/modify existing instruction 
and materials for educable retarded students -(54%) , how to individualize in- 
struction for educable i:etarded students (54%) , and knowledge about jobs 
educable retarded students can do (54%) . 

Language Arts Teachers ; how to adapt/modi iy existing instruclftLon and \ * 
materials for educable retarded students (51%) and knowledge regarding real-} ^ 
istic expectations for educable retarded stucjents (51%). ' ^ 

Mathematics Teachers ; how to adapt/modify existing instruction and 
materials for educcd^le retarded students (5^) , knowledge regarding realistic 
expectations for educable retarded students (58%) , how to grada edu^able^ 
retarded students in regular classes (.58%) , and knowledge about learning (Char- 
acteristics of educable retarded students (5 3%). ^ 

Music Teachers ; Jcnowledge about learning characteristics of educable 
retarded students (67%), J^owledge'' about personality characterisitcs of edu- 
cable retarded students (67%) , and how to adapt/modify existing instruction 
and materials fo^ educable retarded students (58%). 

Physical Education Teachers : how to adapt/modify existing instruction 
and materials^ for educable retarded students (71%) , knowledge about personality 
characteristics of ediicable retarded students (57%) , knowledge regarding 
realistic expectations' for educable retarded students (57%), and knowledge 
about learning characteristics of educcible retarded students (52%). 

S cien ce Te ache rs : how to adapt/modify existing instruction and mater- 
ials for educable retarded students (5 3%) . 

Social Studies Teachers : how to adapt/modify existing instruction and 
materials for educaible retarded students (61%) . 

unified Studies Teachers : how to adapt/modify existing instruction and 
materials for educcible retarded studen^n (100%), how to appropriately interact 
with educcdDle retarded students (100%) , how to evaluate educable retarded 
student's competency (100%), knowledge aboUt mental retardation (50%), how to 
individualize instruction for educable retarded students (50%) , and knowledge 
regarding realistic expectations for educable retarded students (50X) • 

Special Education Teachers : knowledge about career education (68%) , 
how to develop goals, and objectives for career education of educable retarded 
students (60%) , how to adapt/modify existing instruction and materials for 
educcdDle retarded students (56%) , knowledge about jobs educable retarded stu- 
dents can do (56%) , and knowledge of appropriate materials and resources for 
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educable retardecj studentl^ (56%) . > ^ 

Research Question #4 : What kinds of instructit)nal materials w^uld be most 
helpful for teaching/counseling educadDle retarded students for career development? 

The fourth question was intended to Betermine specific materials that 
would be helpful for more ^f fective teaching and/or ^o^nseling of ^^ucable 
retarded students for career development. The responses of all school per- 
sonnel at both the senior and junior high echool levels combined for all six ^ 
schot5l districts a|^e^resented as percentages in Table 15 in Appendix E. The ( 
percefrta^es presented in this section represent materials which at least 50% 
of ajrl personnel in a t:ategory felt would be helpful. The results are pre- 
sented by personnel category with the percentages following the specific 
materials. Ins^ction of -Table 15 indicates the following results. 

All Personnel Categories ; materials appropriate to the reading/ability 
level of educable retarded. students (51%). 

Administrators ; Anaterials appropriate to the reading/ability level of 
educable retarded students (67%) and modular instructional packages for regu- 
lar classes that meet the needs of educable Retarded stVidents (56%) . 

Coxmselors : materials appropriate to the reading/ apility level of edu- 
cable retarded students (54%) . 

Art Teachers ; no materials at or above 50%. 

Business Teachers! no materials at or above 50%. 

Home Economics Teachers : materials appropriate to the reading/ ability 
level of educable retarded students (61%) and educational games (50%) . 

Vocational Education Teachers : no matericils at or above 50%. 

Language Arts Teachers ; materials appropriate to the ^eadir 
level of educedDle retarded students (63%)-. ,^ • 

Mathematics Teachers ; no materials at or above 50%. 

Physical Education Teachers ; no materials at or above 50%. 

Science Teachers : materials providing rewards, feedback, and evaluation 
(59%) and hands-on materials (53%) . y 

Socialt-ftfudies Tocher : materials appropriate for the reading/ ability 
level of educable retarded students (56%) and materials providing reward, 
feedback and evaluation (50%) . 

^unified Studies Teachers ; workbooks (100%) , materials appropriate for 
the reading/ ability level of educable retarded students (100%), modular in- 
structional packages for regular classes that meet the needs of educadale retar- 
ded students (100%), simplified pamphlets (100%), filmstrips (100%), programmed 
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materials (50%) , curriculum gyid^s (50%), materials providing reward, feedback, 
and evaluation ^50%) , and simulation games (50%). 

Special Education Teachers ; materials appropriate for the reading/ cibility 
i level of educable retarded students (72%) and modular instructional packages 
for regular classes that meet the needs of educable retarded students (60%) . 

Research Question #5 ; What^kinds of roles are school personnel willing to 
^aissuife in assisting educable retarded students in career development? 

The fifth question wa/b intended to determine What kinds of roles each of 
the school personnel were willing to assume \n preparihg educable retarded. 
Students for career development:. The responses of a^l personnel at both 
senior and junior high school levels combined for all six school districts 
are presented as percentages in Table 16 in Appendix F. ohe responses relate 
only to the con¥)etencies each respondent , endorsed pji the first research ques- 
tion. The percentages presented in this section represent the roles which 
at least 50% of all personnel in a categdry were willing to assume. Itie 
results are presented by 'personnel category with the percentages following 
the specific roles. Inspection of Table 16 indicates the following results. 

^ Admini s t r ator s 1 assist teachers to modify instruction, to communicate 
"with other teachers, and to use commuyity resources (85%), eissist teachers 
to evaluate their effectiveness in wc^rking with students atfd professional 
(81%) , assist teachers to update themselves on mi((|||rials and programs (78%), 
counsel students about the value of the con5>etencies (74%), update curriculum 
methods and materials (63%) , coimsel parents about the value of the competen- 
cies (59%) , and monitor the wozlc of paraprofessionals (52%) . 

Counselors ; coilhsel students about the Vcilue of the coii5>etencies (86%) 
and counsel parents about the value of the con5>etencies (72%) . / 

"^ Art Teachers ; teach educable retarded students how to perform Vj(e com- 
petencies (93%). ' ^ 

Business Teachers ; teach educable retarded students information about 
the conpetencies (67%) and teach educable retarded students how to perform the ^ 
competencies (67%) . , \ V 

Home Economics Teachers ; teach educat^le retarded students how to perform 1 
competencies (100%-), teach educable retarded students information about the 
competenci (94%), counsel educable retarded students about the value of tfie 
completencies (67%), ancf u5)date curriculum methods and materials (67%). 

Vocational Education Teachers ; teach educable retarded students how to 
* perform the conpeten/tes (79%). 
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Language Arts Teachers ; beach educable retarded students to perform the 
coinpetencies (74%) and teach educable retarded students information aboxit the 
coxrpetencies (66%) . 

Mathematics Teachers ; teach educable retarded students how to perform 
the competencies (68%) and teach educable retarded students information about 
the con^jetencies (5 3%) • 

Music Teachers ; teach educable retarded students to perform the compe- 
tencies (67%) and teach educ^le retarded students information about the com- 
petencies (50%) • ' * 

Physical Educatlorf Teachers : teach educable retarded students to per- 
form the conpetencies (100%} , counsel educable retarded students about the 
value of the competencies (67%) , teach educable retarded students information 
about the con$>etencies (62%) and update curriciilum and methods (52%). 

Science Teachers : teach educable retarded students information abo^t 
the conpetencies (59%) and teach educable retarded students how to perflton 
the coirpetencies (50%), ' i^T m^ 

Social Studies Teachers ; teach educaUDle'* retairded students to P^9|Hp 
tke conpetencies (67%) and te&rh educable retarded students informatiolSfSBtit 
the conpetencies (61%) • • K 

Unified Studies Teachers ; teach educaUDle retarded students information 
aBout the conpetencies (100%) , teach educable retarded students how to per- 
form the cortpetencies (100%) , vpdate curriculgm methods and materials (50%) , 
and monitor the work of parapro^essionals (50%) • 

Speciaj, Education Teachers ; teach educable ret2u:ded students informa- 
tion about the conpetencies (84%) , teach educable retarded students how to 
perform the conpetencies (84*%) , counsel educable retarded students about the 
value of the competencies (80%), i:pdate curriculum methods and materials (72%), 
assist teachers to modify instruction, to communicate with other teachers, 
and to use community resources (64%), assist teachers to evaluate their 
effectiveness in working with students and professionals (60%) , counsel parents 
aUDout the value of the conpetencies (56%) , and assist teachers to update them- 
selves on materials and programs (52%) , 

Reseairch Question #6 : What kinds of assistance would be most useful to school* 
personnel for more effective teaching/counseling of educable retarded students 
for career development? 

The sixth question was intended to determine first, what kinds of assis- 
tance school personnel felt would be useful to be more effective in teaching 
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or counseling educable retarded students in career development. Secondly, 
this question was intended to determine how the Special Education Tteacher 
could best assist other peraofmSi>^n providing appropriate educational exper- 
iences for educable retardea student^ in caureer development. Specill Education 
Teachers responded in terms the ti^s of assistance they felt they could 
provide. 



The responses to the firsti part of the question for all personnel at 
both the senior and junior high school levels conA^ined for all six school 
districts aire presented as percentages in Table 17- in Appendix G. The per\ 
centages presented in this section represent the types of assistance whicti'V 
at least SOt' of all personnel in "a category felt would be helpf ul-^Hie 
results are presented by personnel categorize; with percentages following the ^ 
specific kinds of assistance. Inspection ol Table 17 indicates the following 
results. 

All Personnel Categories ; preservice and inservice assistance from 
special educators (61%) . 

Administrators ; ^ preservice and inservice cissistance from special educa- 
tors (70%) and methods and materials consultation (52%) . 

Counselors ; preservice and inservice assistMce from special educators 
(80%-). , 

Art Teachers ; preservice and inservice assistance from special educa- 
tors (80%) . 

Business Teachers ; no categories at or above 50%. 

Home Economics Teachers ; preservice and inservice aissistance from special 
educators (67%) anc methods and materials consultation (50%) . 

Vocational Education Teachers ; no categories at or above. 50%. 

Language Arts Teachers ; preservice and inservice £LSsist;ance from special 
educators (57%) . - 

Mathematics Teachers ; preservice and inservice assistemce from special 
educators (68%) . 

Music Teachers ; preservice and inservice assistance from special edu- 

. — ^ 

cators (68%). 

Physical Education Teachers ; preservice and inservice assistance from 
special .,^^a^brs (76%). 

Science Teachers ; preservice and inservice asitfistance from special edu- 
cators (70%) . 

Social Studies Teachers ; preservice and inservice assistance from special 
educators (78%). 
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Unified Studies Teachers : methods and materials consultation (100%), 
preservice and inservice assistance from special educators (50%) , team 
teaching (50%), and paraprofessional assistance (50%) . 

Special Education Iteachers : methods and materials consultation (52%) " 
and visitations to other progriun sites (52%). 

The responses to the second part of the question for all personnel at 
both the senior juid junior high school levels combined for all six school 
districts are presented as percentages in Table 18 in Appendix H. The per- 
centages presented in this section represent ^e types of assistance from 
special educators which at least 50% of 111 personnel in a category felt 
would be helpful. The results are presented by personnel categories with 
percentages foll^ing the specific kincis of assistance.* Inspection of Table 
18 indicates the following results. 

All Personnel Categories ; information about educable reteurded students* 
bcisic academic skills, valxaes, and attitudes (80%). 

^ Administrators ; in formatioi| about educabltf' retarded students' basic 
academic skills, values, and attitudes (81%), tutoring and out-of-class activ- 
ities (59%), and working with educable retaurded students' parents (56%). 

Counselors ; information about educable retaurded students' basic academic 
skills, values, and attitudes (77%) and weekly meetings for planning and 
coordination (54%) . 

Art Teachers ; in;5omation about educable retarded students' basic 
academic skills, values, and attitudes (80%). 

Business Teachers ; information about educable retarded students' basic 
academic skills, values, and attitudes (67%). 

Home Economics Teachers ; information about educable retarded students' 
basic academic skills, values, and attitudes (94%),^ generating modified 
materials for educable retarded students (78%), and tutoring^and out-of-class 
activities (78%) . 

Vocational Education Teachers ; information about educc±>le ret curded 
students' basic academic skills, values, and attitudes (62%). 

Language Arts Teachers ; information about educcdjle retarded students', 
basic academic skills, values, and attitudes (86%). 
1^ ^ Mathematics Teachers ; information about educcdjle retarded students' 
basic academic skills, values, and attitudes (74%). 

Music Teachers ; information about educable retarded students ' bcisic 
academic skills, values, and attitudes (92%). 
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Physical Education Teachers ; information about educable retarded stu- 
dents' basic academic skills, values, cuid attitudes (86%) and generating ' 
modified m4terial8 for educable retarded students (52%). 

Science Teachers ; information about educal^le retarded students* basic 
academic skills, valxies, and attitudes (59%). 

Social .Studies Teachers ; information about educable retarded students* 
basic academic skills, values, and attitudes (83%), generating modified 
materials for educable retarded students (61%) , and weekly meetings for 
planning and coordination (50%), 

Uhified Studies Teachers ; information about educable ret£u:ded students* 
basic academic skills, values, and attitudes (100%) , generating modified 

materials for educable retaarded students (100%) , team teaching (50%) , and 

/■ 

tutoring and out-of-clciss activities (50%) . 

Special Education Teachers ; information eU^out educable retarded students* 
basic academic skills, values, and. attitudes (88%) and tutoring and out-of- 
clciss activities (64%). 
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IV. 

CONCLUSIONS, LIMITATIONS AND IMPLICATIONS 

In this section, the conclusions, limitations and iitplications of. 
this investigation are discussed in terms of the previously stated re- 
search questions and the twenty- too\ career education competencies advo- 
cated by Project PRICE. Suggestions for inproving educational services 
to retarded students are made. 

Conclusions 

Research Question #1 ; Which school personnel are most appropriate to 

assist educable retarded students in acquiring variovts csuceer edu- 
cation conqpetencies? ^ 

• The ceureer education of retarded students should involve a wide variety 
of school disciplines. All categories of coxinselors/teachers indicated 
their discipline was appropriate for assisting educable retarded students 
to acquire certad-n aspects of at least some of the 24 conpetencies if 
provided with the necessary inseirvice training. The conpetencies 
deemed appropriate are indicated in Figure 1. (Note: The 22 PRICE 
conpetencies , including the three omitted from the questionnaire are 
listed in Figure 1. It is our opinion that reading and spelling can be 
subsumed under "Communicating Adequately with Others'^, confutation 
under "Mauiaging Family Finances" , consumer education under several 
Daily Living Skills conpetencies , and community resources under several 
of the 22 PRICE competencies. The five additional conpetencies are 
listed following the PRICE conpetencies) . 

• There are different patterns of conpetencies appropriate for the same 
disciplines at the juxiior and senior high school level. For exanple. 
Home Economics teachers felt th§t in, particular their discipline was 
appropriate tor teaching the reteurded student (a) self-confidence 
primarily at the junior high school level, (b) managing family finan- 
ces and f£anily/child care at the senior high, school level, and (>c) 
caring for home furnishings and equipment, personal needs, and buying 
and preparing food at both levels. Inspection of Figure 1 will reveal 
these differences. 
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Administrators have been eliminated from this discussion because the 
quest;ion is specific to the teachers and, counselors. Unified studies 
teachers are also eliminated from this discussion because of their 
small number. 
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• Daily Living Skills instruction is particularly appropriate for the 
home economics teacher. The special education teacher should provide 
a supportive service to regular teachers and direct services to certfidn 
retarded students who need specialized assistance, pither in part or 
totally in this area. Several regular teachers are willing to assist 
retarded students in learning recreation €uid leisure skills. 

9 Personal-Social Skills, including basic skills inktructi^n, i^- an in^^or- 
tant area of involvement^ for many school personnel Music teachers can 
be particularly important in this area and to a lesser^'^^tent art, 
physical education and social studies teachers. Special TOucation 
' teachers believe this is an inportant area of involvement for them, 
particularly at the senior high level. Counselors, although generally 
ihjCiicating some involvement, do not reflect particularly strong com- 
mittment except in assisting the retarded student to achieve self- 
awareness and self-confidence. Only special education teachers indi- 
cated assisting the student toward independent ^(unctioning was within 
their responsibility. Language arts and specialj education teachers 
appear most committed to teaching basic (communii|:ation) skills. 

» Occ\;^ational Guidance and Preparation appears to|be the most deficient 
curriculum area. Unfortunately, the conpetency ^[acquiring a specific 
saleable job skill" was left off the questionnai:re . Inclusion of this 
conpetency may have reflected vocational education teacher commitment 
to this goal. Junior high vocational teachers appear more committed 
to working with the retarded student. . Several regulctr teachers indicate 
a responsibility for helping the retarded student lectrn "sufficient 
physical and manual skills" which lends hope to the career education 
concept of every teacher needing to relate his/her subject matter to 
its career inplications . Presently, however, it appears the special 
education teacher will assume prime respohsibili/Jiy although with no 
particular degree of strong cotranitment. Except for helping the retar- 
ded student "make appropriate occupational decisions," counselors do 
not appear heavily^ committed to this curriculum area. There is little 
commitment in helping the retarded student to learn how to adequately 
seek, secure, and maintain satisfactory errployment. 
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Rese^rph Question #2 ; What are the major b«u:riers to auccsessful integra- 
tion of educable retarded students into regular clMses? 

• The major barriers for all personnel were the following (in rank order) : 
1) the frustrations retarded students havd, in trying to compete; 2) the 
lack of training teachera and counselors have to work with themy 3) the 
extra time it takes to instruct these students, and 4) other students" 
attitudes, e.g., rejection, ridicule, pressure, etc- 

• Only 25 percent or less of the respondents indicated the following to 
be a major concern (in raxik order — least to more signifi-c«uit) : Jl) the 
lowered self-esteem regular class students develop of themselve^^^, 2) the 
parents attitude lowered the work involved, 3) the administrators 
attitude eUDout integrating, 4) the technical part of the, courses, 

5) safety hazards the students present, and 6) the behavior proK^ems 
presented by these students. Thus, many of these arguments wl^idi have' 
been posed against the integration of the retcurded do not appea^ to he 
significant concerns to roost personnel. ' A * 

^- 

• Reading level is not a major concern of many regular teachers except in 
the more academically-oriented courses. Even in these th^re are ir^- 
catipns that such limitations are not inslLirmountable . 

• The school personnel vrtio appear most conqemed about the Lntegtat^qn of 
retarded students are (in rank order): 1) special education te^drfj^j 
2) social studies / vocational education, and business t|G|achers ,'^) 15fT5- 
uage ^arts teachers, and 4) home economics teachers, math teachers, and 
administrators. • Vv- " i 



f. 



♦ Those school personnel who appear least concerned about the^lntegration 
of retarded students are (in rank order): IV coiineelors , 2) physical 
education and science teachers, 3) and music teachers. 



Research Question #3 : What are the training needs of school personnel to 
be more effective in teaching/ counseling educable retarded students 
for career development? 

f The need to learn how to adapt/modify instruction and materials for 
retar^d students is the madn training H^d of most school personnel. 

All Is home economics teachers indicated such a training need. Admin-- 

_^ 

istr^tors also believe this to be a major concern to properly provide 

. .} 

fo^retarded students. 



34 



27 



• More knowledge about specific learning characteristics and how much 

to expect from these students are other particularly iiqportant training 
nee^ of most regular teachers, 

• Those school personnel types who indicated the roost need for inservice 
trainir^g were (in rank order): 1) home economics teachers, 2) admin- 
istrators and special education teachers, and 3) vocational, math, and 
physical ediacation teachers^ 

• Those school personnel types'' who indicated the least need for inservice 

c 

training were (in rank order): 1) counselors, businejis teachers, and 
social studies teg^^ers, 2) art and science teachers, 3) language aurts, 
and 4) music t^chjajjjs. This could indicate more of a lack of desired 
involvement th^n^ lack of training needs. 

• Administrators, home economics, vocational teachers, and special educa- 
tion teachers are particulfiurly interested in leemiing more about job 
potentials of retarded students- Most counselors did not indicate 
such a tredning need. 

• Special education teachers particularly need more knowledge about 
career education, more appropriate resources and materials, how to 
develop career oriented prograuns, and what occi:5)ational possibilities 
exist for such students- 

Research Qxjestion #4 ; Whal kinds of instructional materials would be most 
helpful for teaching/ counseling educable retarded students for career 
development? , 

• School personnel are divided in their opinions as to what kinds of 

media and materials they need to be more effective with retarded students, 

• The major need is for materials that are on the reading cuid ability 
level of retarded students. 

• Approximately one-third of the respondents indicated the need for the 
following (in rank order) : 1) materials providing rewards/feedback/ 
evaluation; 2) basic skills materiaflis; 3) self-contedned individualized 
modules relating to regular curriculum but meeting the needs of retar- 
ded students, and 4) audio-visual materials. 

Research Question #5 ; What kinds of roles are school personnel willing to 
assume in cissisting educable retarded students in career development? 

■•4- ,1-^ 

• Almost all teachers are willing to assume a |role of teaching the retarded 
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students information related to certain career education competencies. 
All are willing to teach th^ student how to perfonn certain conpetencies . 

• School personnel who are willing counsel students about the value of 
the comjiktencies are (in rank order): 1) counselors, 2) special educa- 
tion teachers r 3) administrators, and 4) home economics and physical 
education teachers . 

• School personnel willing to counsel the student's parents about the 
value of these conpetencies are (in rank order) : 1) counselors, 2) 
administrators, and 3) special education teachers. 

• There is a reluctance to train parents to assist students to acquire 
the conpetencies . It appeaurs the special education teacher is most 
willing to do this. 

V 

• Evaluation of student conpetencies is seen as appropriate by primarily 
administrators and special education teachers, although there isn't a 
high degree of responsibility indicated in terms of respondent commitment. 

• Primarily administrators and to a lesser extent special education teachers, 
feel responsible for the following: updating curriculum, supervising 
paraprofessionals , assisting teachers in evaluating their effectiveness, 
cissisting in modifying curriculum, assisting in c\irriculum modification, 
and helping teachers update themselves on materials and programs. Thus r 
administrative support appeaurs very possible to regular teachers in 

their instruction of retarded students. 

Research Question #6 ; What kinds of assistance would be most useful to 
school personnel for more effective teaching/rounseling of educable 
retarded students for career developmexitZ^--''"'''^^ 

f Pre-service and inservioe assistance f^m special educators is critically 
needed by most school personnel, 

• Methods and materials consultation is needed by many types of school 
personnel. There is divided opinion about the usefulness of parapro- 
fessionals. 

• Administrative approval and or encouragement is not a major concern 
of most personnel. 

• Almost all personnel feel that special education teachers can cussist 
them greatly by sharing relevant information on the student's basic 
academic skills, values and attitudes. 
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• Special educators are needed to aasist many regular teachers in gener- 
ating modified materials, in t)articular, home economics teachers who 
also feel special tutoring would help the retarded student keep up in 
class . 



Limitations 

This investigation was sufficient to broadly determine the needs of 
school personnel when attempting to integrate educable retarded students 
into regular classes for career development. However, logistical consid- 
erations did iiipose limitations both upon (a) data collection and (b) data 
analysis. These limitations were as follows: 

• Project PRECE is intended to be applicable to school districts across 
the United States. Therefore, a. wider sampling of school districts 
would be desirable in order to generalize the findings of this inves- 
tigation. However, we were able to utilize only those school districts 
participating in the Project. 

• The sait^jle itself would be more representative if the S's in the per- 
sonnel categories were matched for number, experience with educable 
retarded students, and grade level responsibilities. 

• This investigation was not designed to be susceptible to statistical 
analysis. Therefore, descriptive statistics were used and no attempt 
was made to test hypotheses. 

In^lications 

Despite the absence of statistically defensible conclusions, this 
investigation appears to yield sev^al implications. These are as follows: 

• School personnel appeau: to be willing to utilize conpetency-bcised 
career education for educable retarded students. A coit^^etency-beised 
prograinmatic curricialum guide would be not only useful but essential 
for successful integration. 

• Most regular teachers are generally receptive to the integration of 
retarded students for the development of certadr) compet^^^ie&i *;There- 
fore, successful mainstreaming is possible if appropriately plcinned. 

• There is a pressing need for inservice tradning of all types of school 
personnel if retarded students are to be accommodated appropriately by 
reg\il4ir teachers and programs. 
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• St>ecidl education t4aachoJ^ have a changing role as career educ«tor^ 
resource specialist^ materials provider emd developer^ remedial special- 
ist^ ^d as a coordinator and monitor of services to special students. 

• Counselors need to get more involved them they presently perceive their 
responsibility toward these students, particularly in the Personal- 
Social and Occupational Curriculum at*eas. ^ 

• Home e/conomics teachers are appropriate and generally willing to assist 
retarded students if they get inservice training, materials, and 
considereUDle assistamce from the special education teachers, 

m There are several conpetencies which neytfd more fixed responsibility so 
that retarded students receive instrud!|^on in all career education 
are as . 

• There is a need for more enphasis on occipational guidamce and prepara- 
tion . 

• University special education teacher training programs need to place a 
much greater enphasis *^ caureer education, integration of students, and 
the changing roles of special teachers. Other teacher aivd counselor 
education training programs mxast give much more attentiol^^p instruct- 
ing their students about the characteristics and potential^Tod^ retarded 
students. 

This study suggests that educational services to retarded students 
can be improved and re-directed if appropriate inservice training and 
communication occurs among the various school personnel types. There 
needs to be more assurances that enough emphasis and responsibility is 
directed toward instructing these students in all competency areas, par- 
ticularly the occupational area. The school personnel in the study 
generally agreed that /the PRICE conqpetencies were t^ttmajor ones needed 
by retarded students, Although there are some who nKin reluctant to 
change, we feel there is strong evidence that collaborative efforts 
between school personnel, family, and community workers is highly pos- 
sible and it can be achieved within a career education context. 
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University of Missouri - Columbia 




«HilllWI ' COLLFXJE OP EDUCATION Telephone 

Columbia. Mo. 65201 DepArtmenl oi Counseling and Personnel Services 314 449 81 16 

September 27, 1974 314-882-6523 



Dear>fColleague : 

V 

The Department of Counseling and Personnel Services at the University of 
Missouri-Columbia was recently designated to develop an Inservlce teacher train- 
ing-program to prepare various typea-^of school personnel to Increase their 
skills In working with educable mentally retarded students (EMR). ^e USOE's 
Bureau of Education for the Handicapped has funded us to work irtLth six Mid- 
western school systems to develop an Inservlce tiidnlng model that can be used 
throughout the country for training teachers and cc|inselors about educable re- 
tarded students and how they can be Integrated and ^epared with career edu- 
cation competencies (K-12). 

Your school system has agreed to participate In our project (called>^ 
Project PRICE, Programming Retarded In £areer Education). One of our first 
activities Is to visit each participating school and meet with you *and others 
about our project and 'fo find out how you feel your specialty can contribute 
toward helping retarded students acquire the Vitally needed career education 
ompetencles so they experience successful community living and working. , 



One or more of our staff members will be Visiting your school soon. 
Prior to meeting with you and others in a small group for about an hour, we 
would greatly appreciate your coiiipleting the enclosed questionnaire. We^ ^ 
would like you to bring it to the meeting. Since this is the only meeting we 
will have with you this year, it is crucial that we get your opinion about 
each item at that time. 

We look forward to meeting you and gaining your opinions of how we can ^ 
better educate retarded students. . - 



Sincerely, 



1> 



/ 



Donn Brolin, Director 
Project PRICE ^ > " \ 

\,^P /TV ^ 




Lyrida West, Assistant Director ^ j 
Project PRICE / 



DB:jg 
Enclosure 



LIFE CAREER DEVELOPMENT COMPETENCIES 
NEEDED BY EMR STUDENTS 

1. Managing Family Finances 

2. Communicating Adequately With Others 

3. Exhibiting Appropriate Work Behaviors 

4. Achieving Self-Awareness 

5. Engaging in Civic Activities 

6. Acquiring Self -Confidence j 

7. Caring for Home Furnishing ahd Equipment 

8. Achieving Socially Responsive Behavior 

9. Knowing and Exploring Occupational Possibilities 

10. CarUng for Personal Needs 

11. Maintaining Good Interpersonal Skills 

12. Making Appropriate Occupational Decisions 

13. Raising Children, Family Living 

14. Achieving Independence 

15. Exhibiting Sufficient Physical and Manual Skills 

16. Seeking, Securing, and Maintaining Satisfactory En^loyment 

17. Making Good Decisions, Problent-Solving 

18. Buying and Preparing Food 

19. Mobility in the Community 

20. Acquiring a Specific Saleable Job Skill 

21. Buying and Making Clothing 

22. Utilizing Recreation and Leisure 
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Project PRICE 

Cooperating School Personnel Preliminary Questionnaire 

, CONFIDENTIAL 



Ple-ase complete the following information 
Name of your school 



Your position 



Grade Level (s) 



It is our contention that Career Education consists of more than just pre- 
paration for work but rather should facilitate each student's potential for ^ 
all aspects of successful community living, i.e., economic, social, and 
personal fulfillment. Would you agree or disagree with this conceptualiza- 
tion? If you disagree, will you indicate why? _J 



Based on the research we and others have" doiie, we currently believe there 
are 22 major qompetencies EMR students must acquire if they are to experience 
successful community living after they complete their schooling. These com- 
petencies fall under one of three curriculum areas and are listed on the 
following page. Would you circle the number of those competencies you feel 
your specialty (e.g., school counselor, English teacher, home economics teacher 
etc.) could help the EMR student acquire (or partially acquire) if you had 
more knowledge about and appropriate materials to use with EMR students? 

If you feel th^re are any OTHER major competencies these students should 

acquire please^ list them here. \ 



If yoo^feel any of the 22 competencies are not of primary importance for these 
students to acquire,- would you list them here? ■ ' 

Do you feel EMR students should be integrated into regular classes? 

If no, why not? 



What are your major concerns about having EMR students in regular classes? 
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8, Do you think a team approach woqld be most appropriate in helping each EMR 
student acquire the 22 competencies? If yes, which ones? 



9, Do you feel an Inservice training program is needed about the nature of 
mental retardation and techniques of working with the i;etarded? ^ 



If yes, what specific information do you feel you need to more effectively 
work with EMR students? 



10. With respect to the competencies you have circled, what types of material* 
would be most useful to you in workiiig with EMR students? 

. ^ - ^ 



Thanl/you for your cooperation. This inf orinajdbcii^will be kept confidential by 
the Project PRICE Director. 



41 



37 



Univcrsily of Missouri ^ Columbia 




€ Hill Hall 
Cofumbia* Mo. €5201 



COUUEGEbF EDUCATION 
r^9p«rti»«g»f of CounsfUng and Personnel Services 



Telephone 
314 449 81 16 



January 9, 1975 



314-882-6523 



Dear Colleague: c 

The University of Missouri Is presently developing an Inservlce * 
teacher and counselor training model to assist appropriately designated 
school personnel to increase their skills in working with educable re- 
tarded students. We are attempting to, determine: (1) what types of 
school personnel feel they can work with retarded students, (2) what 
coii5>etencies they can help the students acquire, and (3) the inservlce 
training needs of such school pers^nel. 

Our project is designed to focus on the career educ£^tion competencies 
retarded students need to learn so they assimilat^e^isuccessfully into com- 
munity life. We are not necessarily advocating;^a9^^ mains treaming, 
but rather are ttying to determine how certain i^^^Ied students can be 
integrated into appropriately designated classes wheti it is deemed feas- 
ible. Educable retarded students are generally defined as those with rJQ • 
scores between 50 or 55 and 70 or somewhat higher depending on the state. 

We «greatly appreciate the work of those of you who have conq)leted 
earlier questionnaires. Your input has given us considerable insight 
into the various aspects involved in being able to successfully integrate 
thesq students. This final questionnaire is needed to give us a larger 
consensus of the most important considerations in designing a relevant 
and effective inservlce training model for teachers and counselors. We 
very much value and respect your opinions. 

This questionnaire should take only 10-15 minutes to conplete . We 
will issue several copies of the final results to^ your school if you are 
interested iti seeing them. A comments section is included at the end 
for those desiring to give us additional information. 

We thank you in advance for your cooperation. 



Sincerely, 




Donn Brolin, Director 
Project PRICE 
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Prdject PRICE 
Final Survey Questionnaire 
CONFIDENTIAL 

Naane ■ City . 

Subject you teach Grades 

If you are not a teacher, please list your position . • Grades 

Did you complete any of our previous questionnaires? Yes No 



♦Have you had previous contact with educable retarded Individuals? Yes No 



PLEASE ANSWER THE FOLLOWING QUESTIONS ACCORDING TO HOW YOU FEEL YOUR DISCIPLINE 
COULD BEST ASSIST IN THE CAREER DEVELOPMENT OF EDUCABLE RETARDED STUDENTS, I.E., 
THOSE WHO ARE FELT TO BE ABLE TO BENEFIT FROM CERTAIN INTEGRATED CLASSES AND SERVICES. 

1. Do you feel that. In yout professional capacity, you could help selected re- 
tarded students acquire any of the following competencies? 
(Please check the most appropriate ones) 

To manage family finances 

To coimmmlcate adequately 

To learn appropriate work behaviors 

To achieve self-awareness/understandlng/acceptance 

^ To engage In civic activities 

To acquire self-confidence 

To care for home furnishings and equipment 



To demonstrate ^clally responsive behaviors 
To know and explore appropriate occupational possibilities 
To care for personal needs 
To exhibit good lnterpersonalj*skllls 
To make appropriate occupational decisions 
To raise children and conduct family activities 
To achieve Independent functioning 
To acquire sufficient physical and manual skills 
To seek, secure, and maintain satisfactory employment 
To make good decisions, solve problems 
To buy and prepare food ^ 

To utilize recreation and leisure time appropriately 

To read adequately for community living 

To spell adequately for community living 

To figure (compute) adequately for community living 

To engage in sufficient consumer education activities (make v^se consumer 
decisions) y \ 

To us^ agency and community resources apprjpprlately 

Other( 

Other '\ . 



2, Which of the following roAs would you be willing to assume In helping the 

retarded student acquire the competericles you have checked (assuming you have j 
or would receive any necessary Inservlce training tp help you work with these"'^^ 
students). (Check appropriate ones) 

Teach pupils Information about these competencies 

Teach pupils how to perform these competencies 

Counsel pupils about the value of these competencies 

Counsel parents of pupils about the value of these coiq>etencle8 

Train parents to assist pupils to acquire these competencies 
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Evaluate the acquisition le^^l of eac^relevant conipet€|ncy 
Update curriculum methods anff materials which relate to these competencies 
Monitor work of paraprof esslonals in accomplishing thejabove 
Assist teachers to evaluate their effectiveness in working with students 
and other professionals I 

Assist teachers in modifying their methods of instructflon, program directions', 
communications with other teachers and using communityf resources 
Assist teachers in updating themselves on materials arid programs 

Other I 

Other ■ i 

None ""1 



3. Do you feel that any of the following Should be slg;nif ican/t concerns for suc- 
cessfully integrating (some, all, selected) educable (mildly) retarded students 
in regular classes? (Check only those you feel should be / major concerns) 

The large number of retarded students in reftular^ clajsses 

■ The rTus trations retarded students have in Jtrying to compete 

' The limited amount of materials and textboOiks for these students 

^ \ The retarded student becoming lost in the ^/huffle 

2 The social interactions required 

The lack of motivation or success availabljfe for these students 

, The extra time it takes to instruct' these //students 

The lack of training of teachers and coun/lelors to work with them 

The teacher or counselor's; attitudes abour working with them 

Other students' attitudes (rejection, ridpcule, px'^essure, etc.) 

^ time taken away from regular class sf/udent's instruction 

The behavior problems presented by these// students 

The safety hazards these students present 

The lowered self-esteem regular class sfiudents develop of. themselves 

A large number of retarded students plated together in one class 

___ The slow comprehension and learning of /xhese students 

* The technical part of the course 

Reading level 

Math level 

The amount of support (technical-mora/1) that can be provided the teacher 

in serving the student f 

The administrators attitude about how much a teacher should try to integrate 

The parental attitude of how much w(|rk a student has to do to satisfy 

particular teachers / 
Other Q- 

Other 



ONLY THOSE WHO CHECKED ONE OR MORE ROLES THAT THEY WOULD ASSUME WITH RETARDED 
STUDENTS SHOULD ANSWER THE REMAINING FOUR QUESTIONS. 

A. Which of the following skills/knowledges do you feel would be most useful for you 
to acquire in working with the educable retarded students Jo foster their success- 
ful career development? (Check only those you feel are majoi^ needs). 

Knowledge /about career education, its concepts, and infusion 

Knowledge about mental retardation (its causes) 

. How to adapt/modify existing instruction and materials for these students 

How to Individualize instruction 

Their learning characteristics 

Their personality characteristics 

^ How to^ appropriately interact with these students 

Jobs retarded Individuals can do 
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Q Beha^i^loral management techniques 



40 

The basic needs of these students 

How much to expect from these students 

How to grade special education students in regular class (standards, technique 
How to explain retardation to "normal" students and gain their support in 
integration (3 

How to manage community resources in curriculum and/or instruction 
How to use advisory committees made up of lay persons 
Appropriate materials/resources 

How to infuse competency instruction into prdi^ent courses 
How* to evaluate each student's competency attainment 

How to develop goals and objectives for the career education of retarded 
How to work with parents of retarded students 
How to use specialized aydio-visual materials 
How to use; role-playing and modeling techniques 

How to use community personnel in coidt)etency development of students 
Community resources 

Other ^ 1_ 

Other ■ ' 



Which of the following do you feel would help you to be more effective in 
teaching or counseling retarded students? (Check only most important items) 



_^Basic skills materials 
^Cassette tapes 
^Programmed materials 
^Educational games 
Jlands-bn materials 
jA.udio-visual materials 
^Manipulative devices. 

Curriculum guides 
^Workbooks 
^Transparencies 
_How to use media 

equipment ef fectively 

Other 

Other 



Materials on their reading/ability level 
"Materials providing rewards/feedback/evaluation 
"Self-contained individualized modules relating 

to regular curriculum but meeting needs of 

retarded students 
^Simulation games 
_Work sheets 
_Simplified pamphlets 
_Filmstrips 
_Case studies 

_How to manage media in curriculum (logistics) 
Materials available within the community that 



are used by all citizens 



\ 
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Which of the following do you consider the most useful types of assistance for 
you to be more effective in^teaching or counseling retarded students? 
(Check only most useful items) 

Receiving preservice and inservice assistance from special educators 

Team teaching 

Methods and materials consultant 

Resource room teachers 

Parents assistance 

Community personnel assistance 

Paraprof essional assistance (teacher aides, etc*) 

.Assistance from a production staff for individualized materials (typing, 

layout , pr int ing , col lat ing) 

Visitations to other pro-jgram sites 

Administrative approval and/or encouragement 

Other . 

How could the special education teacher bVst assist you* in providing appropriate 
educational experiences for educable retarded students? (Check appropriate items) 

By sharing relevant information on the students' basic academic skills, 

values, attitudes 
By team teaching in the classroom 

By working cooperatively with the students' parents 

48 
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By generating modified materials for retarded students which follow the 
scope and sequence of your regular ciurricultim 

By providing out of class tutoring and supplemental activities to the 
retarded student which would allow him to keep up with his regular class 
counterparts 

By meeting with you weekly to coordinate and plan special learning and/or 
counseling activities for the student 

Other 

Other 



*NOTE : This question is for all personnel. Special education teachers should 
answer in regard to the kind of assistance they feel they can give regular 
class teachers. Administrators should respond according to their perceptions 
of .the special education teacher's role. 

PLEASE MAKE ANY ADDITIONAL COMMENTS BELOW. 
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APPENDIX B 



TABLES 1-12 
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TABLE 1 

Appropriate Personnel to Assist in Competency Acquisition 
■ ALL GRADE LEVELS - ALL SCHOOL'S 
PERSOmJEL CATEGORIES' 



) 


Adnini 


Coun- 








Regular Teachers 












Spec. 


Conpetencies S « 


(rsQ.- 
spec.) 
19 


selors 
21 ' 


Art 
14 


Bus. 
8 


Home 
Econ. 
IB 


Voc. 
Educ. 
22 


Lang. 
Arts 
34 


Math. 
19 


Music. 

12 i 


■a < ■ 
f,t\ Sci. 

M<-V17 


Stud. 
18 


Unif.,'i^ E*ic. 
Stud. " .'Teach. 
2 25 


Manage family fijiancesi 


s 36 


14 


0 


63 


83* 


9 


9 


79* 


8 'i 


¥ 's 


18 




0 


72 


Care hone furnish./equip. 


21 


19 


21 


25 


89* 


*6B 


29 


5 


17 ■' 


10 


41 


11 


0 


56 


Care for personal needs 


53 


24 


14 


13 


100* 


41 


24 


5 


17 


. 71 


29 


,22 


0 


72 


Family t child care 


15 


14 


0 


0 


72 


9 


6 


0 


8 


10 


24 


17 


0 


40 


Food preparation ( buying 


21 


24 


0 


0 . 


100* 


4 


, 15 


10 


0 


0 


24 


11 


0 


52 


Engage in' civic activities 


37 


19 


7 


0 


17 


18 


12 


10 


50 


14 


18 


50 . 


50 


40 


Utilize recreation tine 


41 


24 


79* 


0 


44 


45 


20 


16 


83* 


86* 


29 


11 


0 


52 


Achieve self-awareness 


63 


Bl* 


86* 


■13 


56 


45 


62 


26 


92* 


71 


35 


56 


100* 


76* 


Acquire self-confidence 


84* 


Bl* 


86* 


25 


78* 


73 


62 . 


53 


83* 


100* 


65 


67 


100* 


80* 


Socially respon. behavior 


74 


76* 


36 


25 


61 


41 


50 


42 


75* 


71 


47. 


61 


100* 


88* 


■iLJi.Ji_i 1 •••• 

Exhibit interper. skills 


47 


62 


43 


13 


44 


27 


41 


21 


58 


33 ^ 


18 


22 


0 


72 


' Achieve indep, functioning 


41 


38 


29 


0 


22 


27 


15 


16 


42. 


38 


35 


28 


0 


76* 


.Dec.-i&alcingf prob. solving 


63 


52 


50 


13 


39 


45 


47 


58 


25 


28 


41 


56 


50 


84* 


Conunicate adequately 


53 


52 


50 


38 


11 


41 


85* 


37 


67 ' 


48 


29 


56 


100* 


88* 


Occup. know, i exploration 


37 


71 


14 


38 


■ 50 


64 ' 






8 


14 


29 


28 


0 


68 


Approp, occup. decisions 


41 


81* 


0 


W 


17 


36 






0 


10 


12 


22 


50 


76* 


Approp. work behaviors ' 


53 


38 " 


57 


38 


67 


77* 


4r^' 




. 58 


33 


53 , 


44 


0 


86* 


Acquire phys. ( nan. skills 


37 


19, 


43 


13 


28 


64 


6 


t - 

'5 


17 


71 


,35 


, 6 


0 


36 


Seek/secure enploynent 


53 


' ' 33 


0 


25 


22 


23 


9 


5 


8 


5 


'l2| 


28 


0 


56 


Read adequately 


21 


5 


0 


13 


0 


4 


70 


5 


0 


5 


24 


11 


50 


92* 


Spell adequately 


21 


10 


0 


13 


0 


4 


59 


0 


0 


0 


12 


6 


50 


80* 


Compute adequately 


26 


5 


0 


■i%5 


6 


14 


6 


74 


0 


0 


18 


\ 0 • 


0 


72 


Engage in consumer educat. 


21 


24 


0 


25 


72 


14 


12 


26 


25 


14 


18 


17 


0 


48 


Utilize coofliu. resources 


41 


48 


0 


0 


33 


4 


0 


0 


0. 


5 


IB 


17 


0 


60 
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'Percent of teachers responding "yes" to each conpeteijcy. 

♦Personnel categories with at least 751 responding "yes" to this competency. 
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^AflLE 2 

Appropriate Personnel to Assist in Conpetency Acquisition 

SENIOR HIGH - ALL SCHOOLS 
PERSONNEL CATEGORIES' 





Aomini 


COUR" 










Regular Teachers 








—f 




spec. 


^fUlU^CwCU^iCa it ^ 


(reg.- 

Bpec) 


selors 

1 i 


Art 

Q 
0 


Bus< 

1 


Home 

Econ, 
ft 


voc. 
Educ. 
16 


Lang< 
Arts 
17 


Math. 

10 


Music 

0 
0 


P.E. 

1 1 
IJ 


Sci. 

ft 
0 


Soc. 
Stud. 

A 


Unlf. 
Stud. 

ft 

0 


Educ. 
Teidi. 




in 


'51 


ft 

u 


J 1 


^ fliT* 
lUU' 


c 

D 


12 


80* 


1 1 
1/ 


D 
D 


} 1 


1 1 
11 


A 

0 

t 


87" 




1 n 




III 


10 


00* 


CI 


A 1 

41 


0 


1C 


11) 


Jo 


ft 

u 


A 
0 


^ ^ft 
60 




in 


9Q 
ij 




] i 
14 


1 nn* 

lUU 


ii 

44 


12 


0 


1 1 


CI 


Jo 


li 


ft 

u 


on* 
oU" 




in 




U 


ft 

U 


1Q* 


1 1 


59 


0 . 


1 "5 


D 
0 


1Q 

Jo 


ft 

u 


A 

0 


ii ft 

40 




?n 




JO 


1 i 
14 


1 nn* 

lUU 


c 

D 


18 


0 • 


(J 


U 


10 

Jo 


ft 

u 


A 

U 


60 


biivjavjc ill Wivit atiiVXuies^ 


in 




1 1 
IZ 


U . 


11 
LL 


1 0 
IS' 


24 


10 


t^n 


i*j 
^j 




cc 


A 

y 


ki 
4/ 




in 


1 i 


n* 


U 


44 


kk 

44 


12 


10 


1C* 


01* 




11 


A 

0 


Cft 

oO 


&<^hiovo Oo1 f "AuarAnAaft 
nviiicvc ocii aWaioIicSo 


£n 




1 nn* 


1 

14 


CI 


cn 


59 


20 


00* 






CI 

67, 


A 

0 


01 i 

87" 




in 
/U 




1C* 




£1 

0/ 




53 


60 


TC * 


1 nn* 




10* 


A 
0 


Oft* 

80" 


oociaiiy icspon* Dcnavior 


on* 


11 
/I 




10 


£1 


10 

Jo 


41 


40 


75" 


62 


50 


10* 

78" 


ft 

0 


93" 


txnxoit xntcrper* sicuis 


C ft 


57 


38 


1 A 

14 


4 A 

44 


25 


47 


10 


n p A 

75* 


38 




22 


0 


67 


Acnieve inaep* lunciionin^ 


in 


10 
17 


jo 


(J 


1) * 

11 


Jl 


6 


20 


Cft 

50 


38 




33 


ft 

0 


Oft* 

J 

01* 

> 87* 


uec«^niaKxn9f proD* soxvin^ 




A 1 


Jo 


1 A 

14 


33 


C A 

50 


53 


40 


T ft 

38 


-23 


1 E| * 


A A 

44 


0 


wuSQunicaic auQ4uabciy 


dLI 


jU 


£1 


4J 


IX- 


cn 

JU 


88* 


40 


1 

60 


" 38 


25 


44 


ft 

0 


87" 


v^uLu^f Ulow* a cxpxQratiun 


in 


n 
li 




ii 
4J 


kk 
44 


cc 

DO 


18 


10 


1 1 
u 


ii 




il 


U 


li 


nppiopf occup* GcClBlOnS 




10* 


(] 


A 
I) 


11 


1 0 

lil 


16 


10 


0 


n 
0 




11 


n 

O 


80* 


Approp, work behaviors 


50 . 


36 


50 


43 


89* 


69 


35 


30 


75* 


31 


50 


33 


0 


87* 


Acquire phys. & man* skills 


'40 


14 


62 


14 


33 


62 


6 


0 


25 


77* 




0 


0 


47 


Seek/secure employment^ 


70 


36 


0 


29 


33 


^ 31 


12 


0 


12 


8 




22 


0 


67 


Read adequately 


20 


7 


0 


14 


0' 


0 


59 


0 


0 


8 ■ 




11 


0 


87* 


Spell adequately 


10 


14 


0 


14 


0 


6 


71 


0 


0 


0 


0 


0 


0 


73 


Compute adequately 


10 


7 


0 


29 


0 


19 


6 


)0 


0 


0 


0 


0 


0 


93* 


Engage in consumer educat. 


20 


29 


0 


29 


89* 


12 


12 


10 


12 


8 


12 


0 


0 


60 


Utilize comnu. resources 


50 


43 


0 


0 


44 




0 


0 ' 


, 0 


8 


38 


11 


0 


73 



'Percent of teachers responding "yes" to each conpetency. 

♦Personnel categories with at least 754 responding "yes" to this competency. 
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TABLE 3 j , 

Appropriate Personnel to Assist in Competency Acquisition 
JUNIOR HIGH - ALL SCHOOLS 
' PERSONNEL CATEGORIES' 



Competencies S » 


Admin, 
(reg.- 
spec * ) 
9 


Coun- 
selors 

7 . 


Art 

0 








Regular Teachers 












1 


Bus. 
1 


Home 
Econ. 
9 


Voc. 
Educ. 
6 


Lang. 
Arts 
17 


Math. 
9 


Music 
4 


P.E. 

8 


Sci. 
9 


Soc. 
Stud. 
9 


Unif. 
Stud, 
2 


Manage family finances 


22 


0 


0 


100* 


67 


17 


6 


78* 


0 


0 


22" 


44 


0 


50 


Care home furnish. /equip. 


33 


0 


17 


0 


89* 


83* 


18 


11 


0 


0 


44 


22 


0 


50 


Care for personal needs 


78* 


■14 


0 


0 


100* 


3S 


35. 


11 


25 


75* 


22 


22 


0 


60 


Family ( child care 


22 


0 


0 


0 


67 


0 


6 


0 


0 ■ 


12 


11. 




(1 


40 


Pood preparation k buying 


22 


14 


0 


0 


100* 


0 


12 


22 


0 


0 


11 


22 


n 


40 


Engage in civic activities 


,33 


0 


0 


0 


11 


17 


0 


11 


50 


0 


11 


44 


JV 


30 


Utilize recreation time 


44 


43 


83* 


0 


44 


50 


29 


22 


100* ■ 


75* 


33 


\ 11 


0 


40 


Achieve self -awareness 


67 


86* 


67 


0 


44 


33 


65 


33 


100* 


88* 


22 


44 


100* 


60 


Acquire self-confidence 


100* 


86* 


100* 


0 


■ B9» 


67 


71 


44 


100* 


100* 


56 


56 


100* 

1 WW 


80* 


Socially respon. behavior 


67 


86* 


33 ' 


0 


56 


50 


59 


44 


75* 


88* 


*44 


44 


100* 

A WW 


80* 


Exhibit interper. skills 


44 


71 


33 


0 


44 


33 


35 


33 


25 


25 


11 


22 


0 


80* 


Achieve indep. functioning 


44 


57 


17 


0 


22. 


17 


24 


11 


25 


38 


22 


22 


0 . ' 


70 


pec.-raaXing, prob, solving 


78* 


71 , 


67, 


0 


44 


33 


41 


78* 


0 


38 


11 


67 


50 


80* 


Conniunicate adequately 


44 


57 


33 


0 


11 


17 


82* 


33 


75* 


62 


33 


67 


100* 


90* 


Occup« know, t exploration 


33 


71 


0 


0, 


56 


83* 


6 


44 


0- 


0 


22 


33 


0 


60 


Approp. occup,. degisions 


33 


86* 


0 


100* 


11 


83* 


6 


44 


0 


12 


0 


33 


50 


70 


Approp. work behavior>\ 


56 


43 


67 


0 


• 67 


100* 


53 


78* 


25 


38 


56 


56 


0 


90* 


Acquire phys. & man. sxiUs 


33 


29 


17 


0 1 


22 


67 


6 


11 


0 


62 


22 


11 


0 


20 


Seek/secure employment \ 


33 


29 . 


0 


0 


11 


0 


6 


,11 


0 


0 


0 


33 


0 


40 


^d adequately 


22 


0 


0 


0 


0 


17 


82* 


11 


0- 


0 


33 


11 


5C 


100* 


Smr idequately 


33 


0 


0 ^ 


0 


0 • 


0 


47 


0 


0 


0 


22 


11 


50 


90* 


Compute adequately 


44 


0 


0 


0 


11 


0 


6 


78* 


0 


0 


33 


0 


0 


40 


Engage in consumer educat. 


22 


14 


0 


0 


56 


17 


12 


" 44 


50 


25 


22 


33 


0 


30 


Utilize commu. resources 


33 


57 


0 


0 


22 


0 


0 


0 , 


0 

1 


0 


0 


22 


0 


40 



Percent of teachers responding 'yes' to each competency. 



♦Personnel categories wfth at least 751 responding "yes" to this corapetency. 
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TABLE 4 



Appropriate Personnel to Assist in Competency Acquisition 

JUNIOR AfID SENIOR HIGH SCHOOLS - LARGE 
PERSONNEL CATEGORIES' 



Adrain. Coun- 



Regular Teachers 



1 ' 

Percent of teachers responding "yes" to «ach competency. ' ' 
•Personnel, categories with at least 751 responding "yes' to tl\ii competency, 



Competencies S « 


(reg.- 
spec.) 
11 


selorf 
11 


1 


Bus. 
2 


Home 
Econ. 

7 


Voc. 
Educ. 
12 


Lang. 
Arts 
18 


Math. 
10 


Music 
8 


P.E. 
11 


Sci. 

8 


Soc. 
Stud, 
8 


Unif. 
Stud. 

0 


Educ. 
13 


Hanage family finances 


27 


9 


0 


100* 


86* 


8 


11 


BO* 


0 


0 


25 


50 


0 


100* 


Care home furnish. /equip. 


18 


18 


28 


50 


100* 


50 


17 


10 


, 12 


9 


62 


12 


0 


69 


Care for personal needs 


36 


27 


0 


0 


100* 


42 


33 


10 


12 


82* 


25 


25 


0 


77* 


Family & child care 


0 


18 


0 


0 


-■ 57 


17 


6 


0 


0 


9 


25 


12 


0 


54 


Food preparation ( buying 


9 


27 


0 


0 


100* 


8 


11, 


10 


0 


0 ' 


25 


25 


0 


69 


Engage in civic activities 


36 


18 


0 


0 


28 


8 


17 


J 


62 


18 


0 


62 


0 


46 


Utilize recreation time 


4S 


9 


86* 


0 


43 


33 


17 


20 


88* 


73 


38 


0 


0 


62 


Achieve self-awareness 


54 


73 


86* 


0 


57 


33 


67 


40 


88* 


64' 


62 


75* 


0 


85* 


Acquire self-confidence 


82* 


64 


71 


0 


57' 


67 


-f3*' 


70 


75* 


, 100* 


62 


88* 


0 


77* 


Socially respon. behavior 


91* 


73 


28 


50 


43 


42 


61 


70 


62 


64 


50 


88* 


0 


92* 


Exhibit interper. skills 


^5 


■54 


28 . 


0 


57 


17 


61 


30 


'50 


36 


25 


25 


0 


77* 


Achieve indep. functioning 


.45 


27 


28 


0 


28 


33 


6 


20 


25^ 


18 


25 


50 


0 


77* 


Dec. -making, prob. solving 


73 


45 


43 


50 


57 


50 


33 


70 


25 


9 


38 


62 


1 

0 


85* 


Communicate adequately 


45 , 


54 


43 


0 


14 


42 


83* 


70 


50 


45 


38 


75* 


0 


92* 


Occup, knovXSijexplpration 


'36 


64 


14 


50 


71 


58 


11 


20 


0 


0 


38 


25 


0 


62 


ADDroD. occuo.> decifliflnfl 


1 J 


HO* 


n 
u 


U 


^0 




if 


iU 


0 


9 


1 'S 

12 


38 


0 


85* 


Approp. work behaviors 


54 


45 


18 


0 


86* 




56 


80* 


50 


45 


62 


50 


0 


92* 


Acquire phys. & man. skills 


18 


27 


43 


0 


43 


58 


11 


10 


25 


73 


50 


12 


0 


46 


S^ek/secure enpl^yiDent 


54 


27 


0 


100* 


28 


33 




10 


12 


0 


12 


38 


0 


54 


Read adequately 


27 


0 


0 


50 


0 


•8 




10 


0 ■ 


0 


25 


12 


0 


85* 


Spell adequately 


18 


0 


0 


50 


• 0 


8 


39 




0 


0 


25 


12 


0 


77* 


Compute adequately 


18 


0 


0 


100* 


0 


.25 




s* 


0 


0 


25 


0 


0 


77* 


Engage in consumer educat. 


18 


l8 


0 


50 


71 


8 . 


'11 




25 


18 


38 


.^5 < 


0 


54 


Unitize comu. resources 


64 


54 


0 


0 ' 


57 


8 


/o' ,, 




0 


|0 


25 


38 




77* 



9i 
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TABLE 5 

Appropriate Personnel, to Assist in Confjiienc^ Acquisition 

J 

r 

SENIOR HIGH SCHOOLS - LARGE 
PERSONNEL CATEGORIES' 



Competencies ^ = 


Admin.,, 
(reg.- 
spec.) 

■■ 7 


Coun- 
selors 

7 


Art 
4 


Bus. 
2 


Home 
Ecoh. 
4 


Regular Teachers 
Voc. Lang. 
Educ. Arts Math. 
9 9 5 


Mil fi i p 
5 


7 


4 


oOC. 
4 


,Unif. 

Cf M/) 

olUQi 

0 


Spec. 

Educ. 
ijcacii. 
10 


Manage fainily finances 


43 


14 


0 


. 100* 


100* 


11 


22 


80* 


0 


0 


0 


25 


0 


100* 


^^^e home furnish. /equip. 


14 


28 


25 


50 


100* 


44 


h. 


0 


20 


14 


50 


0 


0 


100* 


Care for personal needs 
Family & child care 


28 
0 


28 
28 


\ 


0 


100* 


56 


22 


0 

w 


0 
0 


71 


25 


0 


0 


80* 






-^50 


22 


11 


0 


0 


25 


0 


0 


50 


food preparation & buying 


14 


28 


0 


0 


100* 


11 


22 


L 

0 


0 


0 


50* 


0 


II 

> 

0 


70 


Engage in civic activities 


43 


28 ■ 


0 


0 


50 


11 


33 


20 

it u 


60 


28 


0 


75* 


50 ■ 


Utilize recreation time 


43 


0 


, 75* 


0 


50 


33 


22 


20 


80* 


86* 


50 


0 


0 


70 


Achieve self-awareness 


57 


71 


'iflO* 


0 


75* 


33 


56 


20 


80* 


57 


75* 


100* 


0 


90* 


Aq^uire self-confidence 


71 


57 


• 50 


0 


50 


78* 


78* 


60 


60 


100* 


75* 


100* 


0 


80* 


Socially respoL behavior 


■ 86* 


•57 


25 


50 


50 


44 


56 


60 


60 


57 


50 


100* 


0 


100* 


Exhibit interper. skills 


43 


43 


25 


0 


50 ' 


22 


67 


20 


80* 


43 


25 


25 




70 


Achieve indep. functioning 


28 


14 


50 


0 


50 


44 


11 


20 


40 


28 


25 


50 


0 


80* 


Dec. -making, prob. solving 


57 


,43 


\ 


50 


50 


67 


67 


60 


40 


14 


50 


50 


0 


i'90*>..' 


Communicate adequately 


57 


43 


75^ 


0 


25 


■ 56 


89* 


80* 


40 


28 


50. 


, 75* 
25 


0 




Occup. know. & exploration 


43 


57 


25 


50 


75* 


44 


22 


0 


0 


0 


■ s\ 

25' 






Approp. occup. decisions 


57 


71 


0 


0 


50 . 


11 


11 


0 


0 


■0 


?5 


0 ' 


f : <?o/ • 


Approp. work behaviors 


57 


28 


0 


0 


100* 


67 


22 


60 


60 


28' 


' 50 


,50''- 


0 




Acquire phys. & man. skills 


28 


14 


50 


0 ■ 


75* 


67 


11 


0 


40 


86* 




b • 


• 0 


*,60 ' 


Seek/secure emplopent 


71^ 


43 


0 


100* 


50 ■ 


1 44 


11 


0 


20 ■ 




■.25 


25 


c, 




' Read adequately 


28 


0 


0 


50 


0 


0 


67 


0 


0 , 


0 


! ^ ' 


0. 


0 80* 


Spell aaequately 


I4 


0 


0 


50 


0 


11 


78*' 


0 


0/;'- 


'o, : 




0" 


/ 70 


Compute adequately 


14 


0 


0 


100* 


.0. 


33 


11 


60 


0 


' < 


0 






;\ 90* 


Engage in consumer eSultft. 


28 


14 


0 


50 


100* 


0 


11 


20 


0 > 




■ 25 


5 > 


0 


^,60 


Utilize com. resources 


71 


57 


0 


0 


75* 


11 


0 • 


0 


K 


f 

, 0 


5oV 


' 25 ' 





^Percent of teachers responding "yes* to each competency. 

♦Personnel categories with at least 751 responding "yes" to this competency. 
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TABLE 6 

Appropriate Personnel to Assist in Competency Acquisition 

JUNIOR HIGH SCHOOLS - LARGE 
PERSONNEL CATEGORIES' 



r 



Admin, 
(req.- 



Coun- 
selors 



Regular Teachers 



Home Voc. Lang, 



Soc. 



Spec. 
lnIT7 Educ. 



Coropetency fi x 


spec.) 
4 


4 


Art 
3 


Bus. 

0 


Econ. 
3 


Educ. 
3 


Arts 
9 


Hath. 


Husic 
3 


P,E. 
4 


Sci. 
4 


Stud. 
4 


Stud. 
0 


Teach. 

3 


Manage family finances 


0 


0 


0 


0 


0 


0 


0 


80* 


0 


0 


50 


75* 


0 


100* 


Care home furnish. /equip. 


25 


0 


33 


0 


100* 


67 


11 


20 


0 


0 


75* 


25 


0 


67 


Care for personal needs 


50 


25 


0 


0 


100* 


0 


44 


20 ' 


33 


100* 


25 


50 


0 


67 


Panily i child care 


0 


0 


0 


0 ' 


67 


0 


11 




0 


25 . 


1 

I" 


25 


0 


67 


Food preparation & buying 


0 


25 


0 


0 


100* 


0 


11 


20 


0 


0 




5C 


0 


67 


Engages in civic activities 


25 


0 


0 


0 


0 


0 


0 


20 


67 


0 




50* 


0 


33 


Utilize recreation time 


50 


25 


100* 


0 


33 


33 


22 


20 


100* 


50 


25 


0 


0 


33 


Achieve self-awareness 


50 


75* 


67 


0 


33 


23 


78* 


60 


100* 


75* 


50 


50 


0 


67 


Acquire self-confidence 


100* 


75* 


100* 


0 


67 


33 


89* 


80* 


100* 


10«» 


50 


75* 


0 


67 


Socially respon. behavior 


100* 


100* 


33 


0 


33 


33 


67 


90* 


67 


75* 


(50 


7.5* 


0 


67 


Exhibit interper. skills 


50 


75* 


33 


0 


67 


0 


56 


40 


0 


25 


25 


25 


0 


100* 


Achieve indep. functioning 


75* 


50* 


0 


0 


0 


0 


33 


20 


0 


0 


25 


50 


0 


67 


Oec.^Diaking, prob. solving 


100* 


50 


67 


0 


67 


0 


56 


80* 


0 


0 


25 


75* 


0 


67 


Cofluunicate adequately 


25 


75* 


0 


0 


0 


0 


78* 


60 


67 


75* 


25 


75* 


0 


100* 


Occup. know. & exploration 


25 


75* 


-0 


0. 


100* 


0 


44 


20^ 


33 


100* 


25 


50 


0 


67 


Approp. occup. decisions 


25 


100* 


0 


0 


0 


67 


11 




0 


25 


0 


50 


:^ 


87 


Approp. work behaviors 


50 


75* 


67 


0 


67 


100* 


89* 


100* 


33 


75* 


75* 


50 




100* 


Acquire phys. & man. skills 


0 


50* 


33 


0 


0 


33 


11 




0 


50 


25 


25 


0 


0 


Seek/secure employment 


25 


0 


0 


0 


0 


0 


11 




0 


0 


0 


50 


0 


33 


Read adequately 


25 


0 


0 


0 


0 


33 


67* 




0 


0 


50 


25 


0 


100* 


Spell adequately 


25 


0 


0 


0 


0 , 


0 


33 


0 


0 


0 


50 


25 


0 


100*1^ 


Compute adequately 


25 


0 


0 


0 


0 


0 


0 


100* 


0 


0 


50 


0 


0 


33 


Engage ^n consumer educat. 


0 


25 


0 


0 


33 


33 


11 


40 


67 


50 


50 


50 


0 


33 


Utilize commu. resources 


50 


50 


0 


0 


33. 


0 


0 


0 . 


0 


0 " 


0 


50 


0 


33 



^Percent of teachers responding "yes" to each cotnpetenc^, 

•Personnel categories with at least 75» responding "yes" to this conpetency.- 
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TABLE 7 

Appropriate Personnel to Assist in Competency Acquisition 

JUNIOR AND SENIOR HIGH SCHOOLS - MEDIUM 
PERSONNEL CATEGORIES' 

Admin. Coun- Regular Teachers Spec. 

(reg.- selors Hoiiie voc. . Lang. ' Socl Unif. Educ. 



spec.) 

Competencies IV - 4 


c 


Art 
4 


Bus. 
3 


Econ. 

/ 


Educ. 

i 

4 


Arts 

8/ 


Hath. 

1 


Music 
2 


P.E. 
4 


Sci. 
3 


Stud. 
5 


Stud. 
2 


Teach 
9 


Manage family finances 


25 


n 
u 


0 


33 


DC* 




— ^ — 
0 


n c A 

75* 


C A 

50 


25 


33 


0 


0 


44 


Care home furnish. /equip. 


25 


jj 


25 


0 


/i 


1 Ah* 

100" 


50 


A 

0 


0 


25 


0 


0 


0 


33 


Care for personal needs 


75* 




50 Vo 


iUU" 




U 


A 

0 




C A 

50 


6/ 


20 


0 


56> 


Family & child care 


25 


1 7 


0 


0 


do" 


D 


I) 


0 


C A 

50 


0 


67 


0 


0 


11 


Pood preparation & buying 


50 




0 


0 


iUU 


u 


n 
U 


A 

[] 


U 


A 

u 


33 


0 


0 


33 


Engage in civic activities 


50 


17 


0 


0 




u 


1 9 


f\ 

u 




ib 


JJ 


A 

0 


C A 

50 


33 


Utilize recreation time 


50 


11 


75* 


0 


Al 


1 fin* 


n 
u 


n 
u 


1 nn* 


IUU" 


JJ 


A 

u 


A 
() 


44 


Achieve self -awareness 


100* 


100* 


75* 


0 


41 ' 


7R* 


/ J 


z J 


1 nn* 


1 nn* 


JJ 


C A 

60 


1 HA* 


56 


Acquire self-confidence 


75* 


1 fid* 


100* 


33 


00 


1 nn* 




n c A 

7b* 


1 AAA 
100" 


1 A A A 

100* 


67 


AAA 

80* . 


lOO* 


1 n 4 

78* 


Socially respon. behavior 


50 


0/ 


50 


0 


J / 


3U 






1 nn* 


75* 


33 


^ A 

60 


1 A A A 

100* 


AAA 

89* 


Exhibit interper, behavior 


50 


0 J ■ 


50 


0 


4J 






u 


1 AAA 
100" 


25 


0 


1 A 

20 


0 


67 


Achieve indep. functioning 


50 




50 


0 






U 




50 


75" 


1 AAA 

100* 


A ' 

0 


0 


in A 

78* 


Dec, -making/ prob, ^solving 


50 


s / 


50 


0 


id 






25 j 




C A 

50 


67 


t A 

60 


t n 

50 


1 n A 

78* 


Communicate adequately 


50 


jU 


75* 




1 A 

14 




0 A t 

88* 


A 

0 


1 AAA 

100* 


25 


0 


40 


100* 


78* 


Occupy, know, & expjoratidn 


75* 


83* 


0 








u 


J 


jU 




J J 




n 
U 


QQ* 


Approp, occup, decisional^ 


75* 


67 


0 




14 


50 


0 


25 


0 


25 


33 


0 


50 


89* 


Approp. work behaviors 


75* 


33 


75* 




57 


100* 


50, _ 


0 


100* 


25 


67 


40 


0 


89* 


Acquire phys. & man. skills 
Seek/Secure employment 


75* 


17 


50 




28 


100* 


0 ' 


0 


0 


' 50* 


33 


■ 0 


0 


22 


75* 


50 


0 


0 


14 


0 


0 


0 


0 


25 


33 


0 ' 


0 


67 


Read adequately 


25 


17 


0 


0 


0 


0 


75* 


0 


0 


0 


33 


0 


50 


100* 


Spell adequately 


25 • 


17 


0 


0 


0 


0 


71 


0- 


0 


0 


0 


0 


50 


78* 


Compute adequately 


0 


17 


0 


0 


14 


0 


0 


75* 


0 


0 


0 


0 


0 


56 


Engage in consumer educat. 


0 


33 


0 


0 


71 


25 


0 


0 


50 


25 




20 


0 


56 


Utilize coramu. resources 


0 


67 


0 


0 


28 


0 


0 


0 


0 


0 




0 • 


0 


44 



Percent of teachers responding "yes" to each competency* 
♦Personnel categories with at least 75» responding "yes" to this competency. 




TABLE 8 

Appropriate Personnel to Assist in Competency Aaiuisition 

SKNIOH men SCHOOLS - MEfilllM 

PERSONNEL CATEGORIES' * 





Admin. 


Coun- 






^ 


Regular Teachers 












Spec. 


I 

Competencies / IV r 


(reg,- 

opcL , / 

1 


selors 
i 


2 


2 


Home 
Econ. 

3 


Voc. 

LllUC, 

2 


Lang. 
Arts 
6 


Math. 
3 


Music 
2 


3 


2 . 


Soc. 

bCUQ . 

3 


Unlf.' 

SCUQ. 

0 


Educ, 
TeACh. 
3 


Manage fHily finances ^ 


0 


25 


0 


0 


100* 


0 


0 


100* 


50 


33 


50 


0 


0 


67 


Care home furnish. /equip. 


0 


50 


50 


,0 


67 


100* 


67 


0 


,0 


33 


0 


0 


0 


33 


Care for personal needs 


0 


25 


1,00* 


0 


100* 


0 


0 


0 


50 


67 


100* 


33 


0 


67 


Family & child care 


0 


25 


0 


0 


100* 


0 




0 


50 


0 


100* 


0 


0 


0 


Food preparation & buying 


0 


,50 


0 


0 


100* 


0 


0 


0 


0 


0 


50 


0 


0 


• 33 


Engage in civic activities 


0 


'''25 


0 


0 


0 • 


0 


17 


0 


50 


33 


50 


0 


0 


33 


Utilize recreation tme 


0 , 


25 


100* 


0 


33 


100* 


0 


0 


100* 


100* 


0 


0 


0 


33 


Achieve self-awareneas 


100* 


100* 


100* 


0 


33 


100* 


67 


33 


100* 


100* 


50 


33 


0 


67 


Acquire self-confidence 


0 


100* 


100* 


50 


67 


100* 


0 


100* 


100* 


100* 


50 


67 


0 


67 


fiocially respon. behavior 


0 


75* 


50' 


0 


67 


0 


33 


33 


100* 


67 


50 


67 


0 


67 


Exhibit interper. behavior 


0 


75* 


50 


0 


33 


0 


33 


0 


100* 


33 


0 


0 


0 


67 


Achieve indep. functioning 


100* 


50 


50 


0 


0 


0 


0 


33 


50 


67 


100* 


0 


0 


67 ■ 


Dec. -making f prob. solving 


0 


50 


50 


0 


0 


0 


50 


33 


50 


33 


100* 


33 


0 


67 


Conununicate adequately 


0 


50 


100* 


50 


0 


0 ' 


83* 


0 


100* 


33 


0 


0 


0. 


67 


Occup. know. & exploration 


100* 


100* 


0 


50 


0 


100* 


0 


33 


50 ' 


33 


50 


0 


0 


100* 


Approp. occup. decisions 


100* 


75* 


0 


0 


0 


0 


0 


33 


0 


33 


50 


0 


0 


100* 


Approp. work behaviors 


100* 


50 


100* 


50 


67 


100* 


50 


0 


100* 


33 


50 


0 


0 


100* 


Acquire phys, & man. skills 


100* 


25 


100* 


50 


0 


100* 

f 


0 


0 


0 


67 


50 


0 


0 


0 


Seek/secure employment 


100* 


25 


0 


0 


0 


0 


0 


0 


0, 


33 


50 


0 


0 


100* 


Read adequately 


0 . 


25 


0 


0 


0 


0 


67 


0 


0 


0 


50 


0 


0 


100* 


^pall adequately 


0 


25 


0 


0 


0 


0 


67 


0 


0, 


0 


0 


0 


0 


67 


Compute adequately 


0 


25^ 


0 


0 


0 . 


0 


0 


100* 


K 


0 


0 


0 


0 


100* 


Engage in consumer educat. 


0 


50 


0 


0 


67 


50 


0 


0 


50 


33 


0 


0 


0 


100* 


Utilize commu. resources 


0 


50 


0 < 


0 


33 


0 


0 


0 


0 


0 . 


50 


0 


0 


33 



\ 



'Percent of teachers responding "yes" to each coipetency. 

♦Personnel categories with at least 75« responding "yes*' to this competency. 



0 



ier|c 
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TABLE 9 

Appropriate Personnel to Aisiat In t'oiiipotcncy Acquisition 
JUNIOR HIGH SCIIOOLr, - MEDIUM 

PKHSONNEL CATRGOHIKI]' ' " 





Admin. 


Coun- 










Reijuliir Teachers 












Spec. 


Competencies /n m 


spec) 
J 


2 


Art 
2 


Oils. 
1 


Econ. 


VOL • 

Educ. 
2 


Lani| . 

Arts Math. 
2 1 


' — w ' 

Music 

0, ■ 


1 


.SCM. 

1 


!iOC . 

Stml. 
2 


"TTTT" 

Unif . 
stud . 
2 


Educ. 
Teach 
6 


Manage family finances 


33 


0 


0 


100* 


75* 


50 


0 0 


0 


' 0 


& 


0 


0 


]] 


Care home furniahVequip. 


33 


0 


0 


0 


75* 


100* 


0 0 


c 


0 


,0. 


■0 


0 


J) 


Care for personal needs 


100* 


0 


0 


0 


100* 


50 


0 0 


0 


0 


0 ■ 


0 


0 


50 


Fafflily i child care 


33 


0 


0 


0 


75* 


0 


0 0 


0 


0 


0 


0 


b 


17 


Food preparation i buying 


67 


0 


o' 


0 


100* 


1> 


0 0 


0 


0 


o' 


0 


0 


33 


Engage" in civic activities 


67 


0 


0 


0 


25 


0 


0 0 


0 


0 


0 . 


0 


0 


33 


Utilize recreation tirae 


67 


50 


0 


50 


50 


100* 


0 0 


b 


100* 


100* 


,0 ' 


0 


50 


Achieve self*awareness 


100* 




50 


0 


50 


50 


100* 0 


0 


100*' 


0 


100* 


100* 


50 


Acquire self-confidence 


100* 


100» ,. 


100* 


0 


100* 


100* 


100* 0 


0 


100* 


100* 


1011* 


100* 


50 


Socially respon. behavior 


67 


50 


50 


'0 


50 


100* 


50 0 


0 


100* 


100* 


50 


100* 


100* 


Exhibit interper.' behavior 


67 


100* 


50 


0 


50 


50 


0 0 


0 


0 


0 


50 


0 


67 


Achieve indep. functioning 


33 


50 


50 


0 


50 


50 


0 0 


0 


100* 
100* 


100* 


0 


0 


B3* 


Dec. -making, prob. solving 


67 


100» 


50 


0 


■50 


, 50 


0 0 


0 


0 


100* 


50 


83* 


Conmunicate adequately 


67 


50 


50 


0 


25 


50 


100* 0 


,0 


0 


0 


100* 


100* 


83* 


Occup, know. & exploration ' 


' 67 


50 


0 


0 


50 


100* 


0 0 


0 


0 


0 


50 


0 


83* 


Approp. occup. decisions 


67 


50 


0 


100* 


25 


100* 


0 0 


0 


0 


0 


0 


50 


83* 


Approp» worK behaviors 


67 


0 


50 


0 


50 


100* 


50 0 


0 


0 


100* 


loo* 


0 


83* 


Acquire phys, k man, skills 


67 


0 


0 


0 


50 


100* 


0 0 


■ 0 


0 


0 


0 


0 


33 


Seek/secure employment 


67 


100* 


0 


0 


25 


0 


0 0 


0 


0 


0 


0 


0. 


30 


Read adequately 


33 


0 


0 


0 


0 


0 


100* 0 


0 


0 


0 


0 


50 


100* 


Spell adequately 


33 


0 


0 


0 


0 


0 


50 0 


0 


0 


0 . 


0 


50 


83* 


Compute adequately 


67 


0 


0 


0 


25 


0 


0 0 


0 


0 


0 


0 


0 


50 


Engage in consumer educat. 


67 


0 


0 


0 


75* 


0 


0 0 


0 


0 


0 


50 


0 


33' 


Utilize cofflmu, resources 


33 


100* 


0 


0 


25 


0 


0 0 


0 


0 


0 


0 


0 


50 



Percent of teachers responding "yes" to each competency. 

•Personnel categories with at least 751 responding "yes" to this competency, 

"1 




TABLE 10 

■ ^ Appropriate Personnel to Assist in Competency Acquisition 

S> JUNIOR AND |NIOR HIGH SCHOOLS - SMALL 

, t PERSONNEL CATEGORIES' 



Admin. Coun- ■ REGULAR TEACHERS spec. 

(reg.- selors Hoiiie Voc^ Lang^ Soc^ Unif. Educ! 



Competencies h = 


spec.) 
4 


4 


Art 
3 


Bus. 

■ 3 


Econ. 
4 


Educ. 

6 


Arts 
8 ■ 


Mathi 
5 


Music 

■2 


P.E'. 
6 


Sci, 
6 


stud. 
5 


stud. 

0 


Teach ♦ 


Manage family finances 


50 


25 


0 


67 


75* 


0 


12 


80*. 


0 


n 

V 


0 


20 


0 
u 


11 


Care home furnish. /equip* 


• 25 


0 


0 


33 


100* 


83* 


38 


0 


50 


0 


33 


^20 


u 


0 / 


tare for personal needs 


75* 


25 • 


0 


33 


100* 


50 


25 


0 


0 


67 


17 


?0 


n 
u 


1 AO* 


Family & child care 


50 


0 


0 


0 


75* 


0 


0 


« 

0 


50 


17 


0 


40 


u 


0 / 


Pood preparation & buying , 


25 


0 


0 


0 


100* 


0 


25 




0 




17 


ft 

u 


n 
u 


JD 


Engage in civic activities 


25 


25 


33 


0 


0 


50 


0 ' 


0 


0 " 


0 




no* 


n 
u 


1*5 


Utilize recreation time 


25 


50 


■ 67 


0 


50 


33 


38 


20 


50 








ft 
u 


\\ 


\Achieve self-awareness • 


50 


73 


100* 


33 


75* 


50 


38 ' 


0 


100* 




0 


9n 


ft 
u 


1 ftft* 


Acquire self-confidence 


, 100* 


100* 


100* 


33 


100* 


67 


50 


(1 


100* 


ion* 


fi7 






1 ftft* 


Socially respcn. behavior 


50 " 


100* 


33 


33 


Iul 


'3 


3B 


0 


inn* 


0 J 




ft '' 


' -'''ft 


. 0/ 


Exhibit interper. behavior 


50 


50 


67 


33 


25 


50 


12 


20 


50 


J J 


17 




J u 


0/ 


Achieve indep. functioning 


■ 25 


50 


0 ' 


0 


0 


17 


12 


0 

V 


50 




17 




n 


0/ 


, Dec. -making, prob. solving 


50 


' 50 


67 


0. 


25 


50 ' 


.25 


60 


50 


50 


50 




ft 
u 




Conniunicate adequately 


75* 


50 


33 


67 


0 


50 


88* 


u 


100* 


67 


11 




ft 
u 


1 nn*i 


Occup. luiow, & exploration 


0 • 


75* 


33 


33 


' 50 


50 


25 


40 


0 


33 


17 


40 


n 

V 


11 


Approp, occup. decisions 


0 


100* 


.0 


0 


0 


50 


25 


60 


0 


0 


0 


20 


0 


0 r 


Approp. work behaviors 


25. 


25 


100* 


67 


100* 


67 


12, 


.40 


50 


17 


33 


40 


0 


"17 


Acquire phys. & nan. skills 


' 50 


0 


33 


0 


0 


50 


0 


0 


50 


83* 


17 


0 


0 


33 


Seek/secure eniployment 


25 


25 


0 


0 


25 


17 


12 


0 


0 


0 


0 


40 


fl 


3,3 


Read adequately 


0 


0 


0 


0 


0' 


0 


75* 


0 


0 


17 


17 


20 


0 


100* 


Spell adequately 


25 


25 


0 


0 


0 


0 


62 


0 


0 


0 


0 


0/ 


0 


100* 


Compute adequately 


25 


0 


0 


0 


0 


0 


12- 


60 


0 


0 


0 


0 


0 


67 


Engage tn consumer. educat. 


0 


25 


0 


33 . 


75* 


17 


25 


40 


0 


0 


17 


0 


0 


0 


Utilize comu. resources 


0 


0 


0 


0- 


0 . 


0 


0 


0 


0 


17, 




0 


0 : 


33 , 



^Percent of teachers responding "yes" to each competency, 



♦Personnel categories with at least 754 responding "yes" to this competency. , w 



TABLE 11 

Appropriate Personnel to Assist in, Competency Acquisition 
SENIOR HIGH SCHOOLS - SMALL ; 
PERSONNEL CATEGORIES' 



Admin. Coun- Regular Teachers ' ^P^^* 



Competencies s s 


/rprj - 

spec.) 
2 




Art 
2 


Bus. 

3 


noue 

Econ. 

2 


Vnn 
vOC. 

Educ. 
5 


bang. 
Arts 
2 


Math. 

^ 2 


Music 
. 1 


*P-.E. 
3 


Sci. 

2 . 


See. 

stud. 
2 


unxf . 
Stud. 

0 


taUC. 

Teach. 

, 2 


ManagefaBrii/a 


50 


33 


0 


67 


100* 


0 


0 


50 


0 


0 


8 


0 


'0 


50^' 


Care home furnish. /equip. 


0 


0 


0 


33 


100* 


80* 


50 


. 0 


100* ■ 


0 


50 


0 


0^ 


50 


Care. for personal needs 


50 V 


33 


0 


33 


100* 


' 40 


0 


0 


0 


67 


0 


50 ■ 


0 


100* 


Family & child care 


50 


0 


0 


0 


100* 


0 


0 


0 


0 


33 


0 


0 


0 


50 


Food preparation & buying 


50 


0 


0 


0. 


100* 


0 


50 


0 ■ 


0 


0 


0 


0 


0 


50 


Engage in civic" activities 


■50 


33 


50 


, 0 


0 


40 


0 ^ 


0 


0 


0 


50 


100* 


0 


50 


Utilize recreation tiin^ 


SO 


33 


SO 


0 


50 


40 


0 


0 


, 0 


Aoo* 


0 


50 


0 


50 


Achieve self-awareness 


50 


67 


100* 


33 


100* 


60 


50 


0 


100* 




0 


50 


0 


, 100* 


Acquire self-confidence 


100* 


100* 


ioo* 


33 


100* ' 


60 


100* 


^ 0 


100* 


100* 


100* 


50 


0 


100* 


Socially respon. behavior 


100* 


100* 


0 


33 


100* 


40 


0 


0 


100* 


67 


50 


50 


0 


50 


Exhibit interpers. skills 


100* 


67 


50 


33 


0 


40 


0 


0 


'0 


33 


50 


50 


0 


50 


•Achieve indep. functioning 


50 


33 


0 


0 


0 


20 


0 


0 


100* 


33 


50 


50 


0 


100* 


Dec. -making, prob. solving 


50 


?3 


50 


0 


50 


40 


0 


0 


0 


33 


100* 


50 


0 


100* 


Commiinicate adequately 


100* 


67 


0 


67 


0 


60 


100* 


0 


■ 100* 


67 


0 


50 


0 


100* 


Occup. know. ( exploration 


0 


67 


50 


33 


SO . 


:. 60 


50 


0 


0 


. 67 


0 


50 


0 


50 


Approp. occup. decisions 


0 


100* 


0 


0 




40 


100* 


0 


0 


0 


0 


0 


. 0 


0 


Approp, work behaviors 


0 


33 


100* 


67 


100* 


60 


S'O 


o' 


100* 


33 


50 


50 


0 


50 


Acquire phys. a man, skills 


50 


0 


50 


0 


0 ■ 


,40 • 


0 


0 


0 


67 


0 


0 


0 


50 


Seek/secure employment 


50 


33 


0 


0, 


50 


20 


50 


0 


0 


0 


0 


50 


0 


50 


Read adequately 


P 


0 


0 


0 


0 


0 


0 


0 


0 


33 


0 


> 

50 ■ 


' 0 


100* 


Spell adequately 


0 


33 


0 


0 


0 


0 


50 


0 


0 


0 


0 


0 


0 


100* 


Compute adequately ' 


0 ••' 


0 


0 


0 


0 


^0 


0 


50 


0 


0 


0 


0 


0 


100* 


Engage in consumer educati 


0 


33 


0 


33 


100* 


20 


50 


0 


0 


0 


0 


0 


0 


0 


Utilize comnu. resources 


0 ' 


0 


0 


0 


0 


0 


0 


0 


0 


33 


0 

4 


0 


0 


50 





Percent of teachers responding "yes" to each competency. 



•Personnel categories with at least 75% responding "yes" to this competency. 



Appropriate 



Competencies 
Manage family finances 
Care home furnish. /equip. 
Care for personal needs 
Family i child care 
Food preparation & buying , 
Engage in civie activities 
Utilize recreation time 
Achieve self-awareness 
Acquire self-confidence 
Socially respon.' behavior 
Exhibit ijiterpers. skills 
Achieve indep, functioning 
Dec. -making, prob. solving 
Conununicate adequately 
Occup. know. & exploration 
Approp. occup. decisions 
Approp. work behaviors 
Acquire phys. k man, skills 
Seek/secure employment 
Read adequately 
Spell adequately 
Compute adequately 
Engage in consumer educat. 
Utilize compu. resources 



Admin. Coun- 

(reg.- selbrs 

spec.) Art 

2 1 1 



TABLE 12 

Personnel to Assist in Comf^etency Acquisition f 
JUNIOR HIGH SCHOOLS - SMALL 
PERSONNEL CATEGORIES^ 

X 



50 
50 

100* 

50 



50 

100* 



100* 
100* 
100* 



o Regular Teachers 
Voc. Lang. 



7 



Home 

Bus. Econ E'duc. ^Arts 
1 6 



0 0 



0 0 

100* 0 

100* 0 

100* 0 



0 


100* 


100* 0 


0 


0 


100* 0 


0 


100* 


0 0 


50 


100* 


100* 0 


50 


0 


100* 0 


0 


100* 


0 0 


0 


100* 


0 0 


50 


0 


ICO* 3 


50 


100* 


0 0 


0 
0 




0 0 


50 


0 
0 


0 0 

■ 0 0 


50 . 


0 , 


0 0 


0 


0 


,0 0 


0 


0 


0 0 



t- 

100* 
100* 
50 

100* 

0 

50 
50 

100* 
100* 



Mafh. Music 
3 1 



P.E. ' 

3 



Sci* 

'4 



50 
0 

100* 

0, 
0. 



0 

100* 
100* 



100* 



100* 

0 

100* 

0 

100* 
0 
0 

100* 
100* 
100* 



0 0 



50 0 



17 
33 
33 
0 

17 
0 

50 
0 

33 

50 

17 

17 

33 

83* 

17 

0 

33 



100* 
67 
17 
17 



lOfl* 

0 



'Percent of teachers responding "yes" to each competency. 
♦Personnel categories with it least 75« responding "yes" 'to this competency. 



~1 — "^k 

SocTjjim. \Educ. 
Stud, 'stud.' ffeash 
3 



0 
0 

67 



25 f 
25' 



33 -p 

"33 .( ,,0 

Or"' 



67 



*iol* 

, iW 

aoo* 



33 


0 


0 


25 - 


(1 


U . 


0 


0 


0 


0 


25 


67 




, u 


33 


100 


* 100* 


25 






0 


0 


100 


* 100* 


U 


0 


0 


100* 


0 


100 


* 100* 


50 


0 


n 

u 




0 


100 


* 100* 


25 


0 


0 


0 


33' 


100 


? 33 


0 


0 


0 


100* 


0 


100 


* 67 


0 


0- 


0 


0 


100* 


0 


67 


0 


33 


0 


100* 


0 


100^ 67 


50 


33 


' 0 


100* 


67 


M 


0 


25 


33 


0 


0 


100* 


0 


0 


0 


33 


0 


0 


67 V' 


0 


0 


25 


33 


0 


100* 


0 


0 


100* 


25 


0 


0 


0 


0 


0 


0 


0 


33 


0 


0 


0 


0 


0 


25 


0 


0- 


100* 


0 


0 


0 ■ 


0 


0 


0 


100* 


67 


0 


0 


25 


0 


0 


0 


67 


0 ■ 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 


0 



APPENDIX C 



TABLE 13 



75 




TABLE 

Major Barriers to Successful Integratibn of EMR Students 
Personnel Categories' 



Adrain. Coun- 





/ Tan m. 

ireg,- 
spec.) 
27 


selors 
22 


Art 

15 


Bus. 
9 


Home 
Econ. 
18 


Voc. 
Educ. 
24 


Lang. 
Arts 
35 


Math. 
19 


Music P.E. Sci. 
12 21 17 


Soc. 

Stud 

18 


Unif. 

stud 
2 


Educ. 
25 


Prsnl. 


No. EMR student 


37 


32 


73* 


22 


44 


17 


31 


42 


42 6V 47 


56* 


50* 


40 


41 


Frust. EMR student 


52* 


86* 


73* 


78* 


78* 


75* 


71* 


79* 




* 59* 


78* 


100* 


72* 


70* 


Limited materials 


41 


23 


13 


33 


56* 


54* 


54* 


32 


33 14 


\ 29 


39 


50* 


48 


38 


Lost in shuffle , 


48 


68* 


47 


33 


39 


54* 


60* 


58* 


67* 62 




50* 


100* 


56* 


54* 


Social iilteraction 


52* 


36 


47 


33 


17 


25 


34 


42 




I 

I 24 


33 


0 


40 


33 


Lack iiiotivat./succ. 


33 


41 


27 


33 


17 


25 


46 


37 


1 I 

W 33 


29 


44 


0 


36 


34 


Extra tine required 


56' 


32 


53* 


78* 


83* 


79* 


57* 


63* 


50* 38 


5„9* 


72* 


50* 


56* 


59* 


Untrained personnel 


70* 


45 


60* 


78* 


78* 


67* 


60* 


89* 


75* 43 


59* 


56* 


100* 


56* 


63* 


Teach. /coun. attit. 


56* 


32 


33 


22 


39 


25 


23 


26 


25 14 


12 


11 


50* 


68* 


31' 


Other atu. attitude 


52* 


45 


67*' 


56* 


44 


50* 


60* 


47 


75* 38 


35 


50* 


0 


^5-2* 


51* 


Tinie-reg. instruct. 


22 


18 


40 


56* 


56* 


46 


43 


53* 


25 24 


41 


56* 


50* 


16 


37 


'Behavior .problems • 


18 


27 


40 


11 


11 


17 


17 


32 


17 24 


47 


28 


50* 


32 


25 


Safety hazards ' 


33 


9 


33 


11 


50* 


54* 


6 


26 


0 48 


24 


6 


0 


12 


24 


Self -eat. reg. stu. 


11 


9 


7 ■■ 


0 


22 


17 


6 


5 


0 5 


12 


11 


0 


16 


11 


No. EMR together 


46 


32 


47 


11 


44 


' 21 


26 


47 


33 ' 48 


24. 


33 


50* 


48 


36 


LOW aoli* iM Stu. 


26 


36 


33 


56* 


28 


25 


28 


42 


42 14 


24 


44 


100* 


48 


■ 33 


Tech. part o/courses 


30 


4 


33 


56* 


17 


% 


8 


37 


0 19 


18 


17 


0 


24 


22 


Read, level o/EMR 


48 


41 


7 


67* 


33 


67* 


57* 


53* 


33 24 


41 


72* 


■ 100* 


64* 


48 


Math level o/EMR . 


26 


41 


0 


33 


22 


42 


17 


47 


0 5 


35 


6 


0 


52* 


26 


Sup, for teacher 


41 


23 


20 


33 


22 


21 


34 


32 


50* 28 


24 


33 


50* 


56* 


32 


Admin, attitude 


30 


9 


7 


11 


1-7 


25 


6 


16 


17 5 


18 


11 


50* 


36 


17 


Parent, attitude 


22. 


14 


7 


0 


0 


12 


20 


10 


17 10 


18 


11 


SO* 


28 


15 



^Percent of teachers responding "yes" to each barrier. ' 

♦Personnel categories with at least 50» responding "yei" to this barrier. 
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TABLE 14 
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TABLE 14 

Training Needs of School Personnel 
Personnel Categories' 



Admin. Coun- 





(reg- 


selors 


Art 
15 


Bus, 
9 


Home 


Voc. 


Lang. 










See. 


Unif. 


Educ. 


Prsnl 




spec.) 
27 


22 


Econ. 
18 


Educ. 
24 


Arts 


Math. 

1 Q 


Music 

Li 


P.E, 
21 


Sci. 
17 


Stud, 

18 


Stud. 
2 


Teach. 
25 


KnowL re Car. Ed, 


52* 


41 


20 


33 


17 


21 ' 


17 


21 


25 


14 


41 


22 


0 


68* 


31 


Knowl. re M.R. 


44 


18 


33 


22 


44 


38 


26 


21 


17 


28 


29 


28-7 


50* 


20 


28 


How modify instruct. 


89* 


23 


67* 


33 


100* 


54* 


51* 


58* 


58* 


71* 


53* 


61* 


100* 


56* 
48 


61* 


I^How indiv, instruct. 


37 


9 


20 


44 


28 


54* 


31 


37 


25 


38 


35 


33 


50* 


34 


Learn, char act. EMR 


59* 


41 


47 


33 


61* 


58* 


48 


53* 


67* 


52* 


24 


33 


0 


32 


47 


Prsnlty. charact.-EMR 41 


36 


20 


11 


39 


42 


37 


47 


67* 


57*' 


29 


22 


0 


24 


37 


How interact w/EMR 


4e 


32 


47 


0 


44 




40 


42 


42 


19 


24 


39 


lOO* 


24 


36 


Jobs for EMR 


56* 


50 


20 


33 


56* 


54* 


17 


21 


17 


19 


41 


22 


0 


56* 


46 


Behav. management 


48 


32 


33 


11 


50* 


25 


26 


32 


25 


24 


24 


17 , 


0 


48 


31 




37 


18 


33 


22 


22 


33 


37 


26 


25 


38 


24 


28 


50* 


28 


30 


Bxpectat. for EMR 


44 


27 


47 


44 


67* 


42 


51* 


58* 


33 


57* 


29 


39 


28 


44 


Grading 


33 


27 


27 


44 


44 


33 


34 


58* 


. 17 


43 


24 


22 


' 0 


20 


33 


Gain sup. from reg. 


37 


14 


27 


22 


33 


21 


23 


21 


17 


48 


18 


22 


0 


36 


26 


Manage, consn. resrcs* 


37 


4 


7 


0 


22 


4 


3 


10 


0 


5 


18 


11 


0 


36 


13 


Use advisory coniniit, 


26 


9 


0 


0 


11 


8 


3 


0 


0 


0 


18 


11 


0 


20 


9 

30 


Materials/resources 


41 


• 9 


20 


33 


50* 


21 


31 


42 


33 


14 


12 


'22 


0 


■56* 


Infuse coinp. instr. 


30 


4 


27 


11 




38 


11 


10 


17 


10 


12 


11 


0 


32 


16 


Eval. conip. attain. 


41 


14 


.20 


33 ^ 


33 


29 


14 


16 


17 


28 


24 


17 


100* 


20 




Dev. goals for C.E. 


44 


36 


13 


44 


44 


33 


23 


lojj 


17 


10 


2^ . 


17 


0 


60* 


30 


Work w/parents 


44 


23 


0 


11 


17 


8 


6 




17 , 


14 


18 


28 


0 


24 


17 


Use-A/V materials 


22 


4 


7 


0 


22 


12 


8 


5 


25 


5 


12 


6 


0 


16 


11 


How to role-play 


15 


0 


7 


0 


17 


4 


'6 


0 


0 


10 


18 


17 


0 


16 


9 


Use o/comni. prsnl. 


52* 


23 


0 


11 


22 


4 


6 


5 


8 


14 


18 


11 


0 


44 


IB 


Comm. resources 


11 


14 


0 


0 


6 


4 


3 


0 , 


0 • 


0 


6 


6 


0 


20 


6 



'Percent of teachers responding "yes" to each skill/knowledge. 

•Personnel categories with at least 50« responding "yes" to this skill/knowledge. 
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TABLE 15 



ERIC 



TABLE iS 

Additional Materials to Teach/Counsel EMR Students 
Personnel Categories'' 



Admin, Coun- 
(reg,- selors 
spec.) 



Hone Voc. Lang. 
Art Bus. Econ/ Educ. Arts 



Regular Teachers 



Soc; 

Hath. Music P.E. Sci. Stud; 

17 18; ' 






27 


22 


15 


9 


18 


24 


35 


19 


12 


21 


.^asic skills " 


44 


• 4 


20 


33 




38 


46 


47 


25 


38 


Cassette tapes' 


22 


14, ^ , 


0 


0 


11 


4 


26 




8 


0 


Progr, materials 


48 


14 


7 


1.1 


22 


29 


3^ / 


26 


25 


10 


Educat. gaines 


26 


14 


20 


11 


50* 


21' 


31 ' 


37 


33 


38 


Hands-on mater. 


41 


23 


33 


0 


22 


-'46 


20 ^ 

37 . ^ 


32 


8 

50* 


'5 


A/V materials 


'37 


27 


20 


22 


33 


; 21 


,32 


28 


Hanipulat. devices 


30 


9 


20 


( 


22 


f 


26 


47 ' 


25 


14 


Curriculum guides 




14 


■33' 


\ 


28 \, 


lY 


23 


^« 


25 


24 


Workbooks 


18 


0 


7 


0 , 


17 


17 


23 


26 


0 ' 


14 


Transparencies 


18 


'4 


"0' 


11 


(.28 




■17 


10 


0 


5 


Use o/nedia equip. 


30 




7 


',0 


6 , 




■ d? 


0 


' 8 


0 


Hat.-^e. read, level 


67* 


54*: 


40 


44 




F33 


"63* 


32 


33 


19 


Mat.-reward/evaluat. 37 


41 


33 


11 


w 


' 21 


40 


21 


25 


38 


Module-reg./ENR 
SiHulat. games 


56* 


■ 1 ii 

14 


LI 


11 


33 


29 


40 


21 


17 


19 


37 


18 


7 


33 


44 


'12 


23 


16 




20 


Worksheets 


15 ' 


0 


0 


' 11 '. 


39 


,29 


26 


26^ 


'j ', 


,5 


Simple pamphlets 


30 " 


9 


7 


0 


17 


' 29 


26, 


\\ 




H4 


Filinstrip3,,i\ • ^' 


30 


■4 


■ 7 


0 


28 


12 


■■26 


■ 5 


n1 


-10 


Case studies 


33 


18 


7 


0 






" 26 r ■* 


0 * 


17 \ 




Use o/media-curr. 


26 


4 


0 


0, 


0 , 


4 '• 


■ a'l ;, 


0 


' a • 


5 


Mat. avail. -conniu. 


41'. 


18. 


20 


22 


22 „. 




26; 


. 

5:' 


0 


. 14; 



Spec. ^ '-Al 

Unif. , Educ, ■.Peplinl. 
Stud. Teach; ' 
2 25 ■ ■ 264 



35 

12 

24 

24 

53* 

35,; 

29 

1^. 

P 

18 , 

18 ' 

47 

5'9* 

24 ' 




33, 

,J7 

39- 

■ 11 

, 22 
'11 ' 
0 

22 

22 ' 

28 

0 

56* 
50* 

17 

17 • 

"22 ,■ 
17 •'■ 
11 , 

'■7. ■ 

•'0 ; 

•'.'o'f; 




Of;::,:V2iv^Vj 15 




'Percent of teachers responding "yes" to each type of material. ' > , 

♦Personnel categories >itih at least 50% responding, "yes" to this type of material. '2* 
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TABLE 16 

Roles Personnel are Willing to Assume to Teach/Counsel EMR Students 
Personnel Categories' 



* 


Ad/ni;!- 


Coun- 










Regular* Teachers' 










Spec.; 

-Educ^j!'' 
Teacfi,' • 

25 '(■' ■ 


All 

nil 


n 


(reg.- 
= 27 


selors 
22 


Art 

15 


Home 
Bus. Econ. 

9 le 


Voc. 
Educ. 
24 


Lang. 
Arts 
35 


Math. 
19 


Music 


P.E. 
21 


Sci. 
17 


stud. 
18 


UnTT 
Stud. 
2 


\ I* '1' " 
• .1; , ./ " _ ■ 


Teach, info.-conip. 


48 


27 


40 


67 


1 

* 94* 


46 


66* 


53* 


50* 


62* 


59* 


61* 


ICQ* ' 




34* 


■ 59* 


Teach, perforin. -comp. 48 


14 


93* 


67 


* 100* 


79* 


74* 


" 68* „ 


,;,'.67* 


100* 


50* 


67* 


100* 


\ 


i4* 


71* 


^toun. value-comp. 


74* 


86* 


47 


33 


67* 


42 


/.46 


. 42 


'','"42 


67* 


35 


44 


0 


( 


)0* 


56* 


Coun. par. ^e corap. 


59* 


72* 


13 , 


33 


33 


21 


14 


21 ; 


25 




29 


28 


0 :■■ 


56* 


34 


Train par. to help 


22 


27 


0 


22 


22 < 


] 

~ 17 


. 20 


la-; 




10 


24 


28 


0 




,8 


21 


Eval. acqu. c/comp. 


41 


4 


27 


22 


s.,.33 


|lt 


23 


2r; 


8 


19 


18 


17 


0 




'4 


24 


Update curriculum 


63* 


23 


47 


22 


67* 


26 


47 


42 


52* 


18 


11 


50* 


72* 


■43 


Suprv. paraprof. 


52* 


<»4 


27 


11 


39 


12 


26 


21 


"25 


33 


29 


50* 


40 


27 


Teach, eval. -self 


, 81* 


36 


13 


0 


17 


29 


26 


5 • 


8 


14 


29 


17 


0 


60*^ 


30 


Teach, modif. curr. 


85* 


23 


13 


11 


22 


21 


31 




17 


33 


24 


6 


0 


64* 


32 


Teach update know^| 


n* 


18 




0 


22 


33 


2,0 „ . 


26 : 


■ 1? ■ 


19 


24 


6 


0 


52* 


29 


None 


•0 


14 




22 


0 




,.14' 


21*' 


■q ' 


0 


18 ■ 


6 


0' 




3 


8 



It 



'Percent of teachers responding "yes" to eaci role 

" '1'' . 

♦Personnel categories with at least 5 04 -responding, "ye 
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TABLE 17 

Assistance Useful to Teach/Counsel EMR Students 
Personnel Categories^ - ' 




Admin. Coun- 



Teachers 



Spec. 



All 





(reg.- 
spec.) 
21 


selors 
22 


Art 
15 


Bus. 

'9 


Home 
Econ, 
IB 


Voc 
Educ. 
24 


Lang. 
Arts 
35 


T— 

Hath. 
19 


Music 
12 


P.E. 

21 


Sci. 
17 


Soc. 
St^d. 


Unif. 
Stud. 

2 


Educ. 
Teach. 
25 


Parsnl, 
/ 


Pre/in-service 


70* 


54* 

'■i 


80* 


22 


67* 


42 


57* 


68* 


67* 




70* 


78* 


i— 

50* 


36 


61* 


Team teaching 


-26 


\i 


7 


22 


2B 


25 


23 


10 


33 . 


Mi 


29 




50* 


28 


, '24 . 


Meth./mat. consult. 


52" 


32 


40 


44 


50* 


33 


43 


32 


42 


:J 


1 n 

18 


22 


100* 


52* ' 


38 


Resrc, room teach. 


18 


14 


20 


0 


28 


0 


2,0 


10 


17 




18 


17 


0 


28 


15 
20 


Parents 


33 


18 


20 


11 




4 


26 


5 


8 „ 


10 


35^^:. 


11 


0 


36 


Conimu. personnel 


26 


18 • 


7 


11 




8 


3 


0 


8 


5 


24 


11 ■ 


0 


28 


12 

f 


Faraprofessionals 


26 


If 


40 


33 




42 • 


28 


42 


33 


33 


41 


28 


50* 


48 


1 35 


Staff/Mat. Product. 


30 


4 


13 


11 




29 


11 


32 


" 8 


10 


29 


22 


. 0 


36 


21 


Visit other prog. 


41 


23 


47 


33 




29 
8 


26 


/16 


42 


44 


29 


17 


0 


52* 


32 


Admin, encourage. 


44 


14 


27 


11 




8 


5 


25 


14 


12 






32 


18 



^Peicent of teachers respondiifg "yes" to each type of assistance. 

*P^onnel categories with at least 50* responding "yes" to this type -of assistance. 
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TABLE 18 

Assistanoe from/by Specisl Educators to Teach/Counsel EHR 
Personnel Categories' 



Students 



Admin. Coun- 
(reg.- flelorsi 



Home • Voc. 



Regular Teachers 



Spec. 



21 17 



18 



2 



Teach. 

25 



'Percent of teachers responding "yes" to each type of assistance. 

♦Personnel categories with at least J0« responding "yes" to this type of assistance. 



All 



spec.) Art Bus. Econ. Educ. Arts Math. Music. P.E. Sci. stud. Stud 

27 22 15 9 18 24 35 19 12 



Relav. info. 


81* 


77* 


80* 


67* 


94* 


62* 


86* 


74* . 


I 92* 


86* 


59* 


83* 


100* 


88* 


80* 


Team teaching 


33 


27 


33 


22 


33 


17 


34 




1 


28 


•41 


22^ 


50* 


12 


28 


Work w/parents 


56* 


45 


47 


11 


28 


17 


23 


10 


8 


33 


18 


17 


0 


40 


29 


Modified materials 


59* 


36 


40 


22 


78* 


42 


■ 34 


37 


17 


52* 


41 


61* 


100* 


4S 


45 


Tutor. /extra activ. 


48 


18 


33 


33 


78* 


25 


34 


21 




14 


35 


)9 


50* 


64* 


36 


Coord, ape. activ. 


46 


54* 


27 ' 


22 


39 


29 


43 


26 


25 


19 


35 


50* 


0 


36 


36 



V 



I 
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EPILOGUE 



K o..cted project PRICE Inservice Training Package to be available 
The projected Project presently the following, 

the {end of the third pro ject year (May 31. 197/, i P ^ . 

> . , ♦r^^ <-hoRP school districf- personnel 

TfiiNER'S MANUAL. Intended only for those school . 

- - — -::r :::^:r.r::r ^^^^^^^^^ 

Traintffcs to become efteccxye yi«-'"f 
which contains information needed by Trainers 

Mutator.. pre=e„to« a„a l.aa.^ ~.a U,eir specific workshop ^1 . 

Lssi;;7rt.e T.ai„e» =a„ conduct stanaardized procdures, ,4, ^ 
r„taao„ ..uide explain, ^d ,iv,e, exa^lea of hc„ a career educ^ 

^St:: d,velop.d^a l^le^ntea in .econda^ school., and an 

:Ls»nt C^vhic. provides speoific procedure, and ^ 
e a^ITTri^ducUn, a needs asse,s..nt study, evaluating _ 
tiveness. evaluating tl,e i^le^nted career education pr^ra^'s elective 
ness, and evaluaUng student competency attainment. 

¥ ' j^'^^ ^Sa ra4-eer education cur- 

. a^._^^^^sm^- ""TrX £es, PBXC. co^etenc, 
.iculu. »ael. siudent =o.pete«.ies and sub-co,npet ncies , 
units (,uiaBlr.es for teachin/each sub-=o,.,.etency) , and the role 
jliio^TSe^sonnel. co^unity agencies, business and industry, and 

family in career education progra.«ilng. 

,. .„/i-fcrief explanation of instructional materials 

BESOURCE GUIDE . A listing aR^^^'^' ^"^^ 

«pals, .gen=ies, o*4aniiations , and personnel that are use 
for progfLing retarded students in Sreer education. -.H 

^-^cuio,. -'----""'";r:ta:::rTdu::u:n, 

Shop elective;-; topic areas ,e.,g. ,. mental « ^'^Tr^Snal materials 
.eacnlng te^nig.s, individualizing '^^^^^^U • 
• and resources , etc.) worksheets , and , ■^.,Aj,„„,, , 

referred to by particip-ts' during the «or.shoB;jtodjJ^W^--»- 

thereafter. , , . 



ierence source 



■ ' 68 

education as it relates to the career iiducation, of mildly retarded stu- 
dents. Primarily written for vocational teachers to assist them to 
better assist these students in developing dccupationakl/^KiUs^^: Indivi- 
dualizing instruction, cl^ter skillsVdevelopment , pre--vocational training, 
vocational assessment, cooperative work programs, and vocational service 
area youth clubs are covered. 

MEM^ PACKAGE . A series of slide-tapes and transparencies used in con- 
junction with several inservice workshop sessions, e.g., description of 
Projex:t PRICE ^ mental retardation, career education, interviews with 
l^ducable retarfed students, interviews with parents, career education 
plan, etc. 




